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*Ihe scope of our knowledge has been so widened,
and we have so many “departments! of kmowledge gealously
guarded by their respective sgpecialists that we have come
%o a stage of human culture in which we have compartments
of knowledge, but not knowledge itself; specialisation but
no integration, specialists but no philosophers of human
wisdom. #

- Lin Yatang
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Preface and Introduction

Every btusiness firm periodically takes an inventory of ita

gqni;nmnt and resowrces. This is merely a sound business principle.

It is & procedurs that should be practiced by the educational world.

The purpose of this dissertation has been to segregate one portion of

the educational field in order to study and analywe its position. SJpe-
cial attention has been given to some of the factors which have influenced
this particular part of education in the past amd which_will probably cone-
time to do so in the future.

In brief, the problem to be consldered deals with the position
and status of introductory soclal science courses in higher education,
particularly with reference to the role of politieal science. The first
question to be considered was what insbitutions of higher learning should
be included in the survey? The universities selected were the state uni-
versities. Of the forty-eight states, all but New York, New Jersey, and
Rhode Island maintain a state wiversity. In this study the forty~five
state universities and Rutgers in Wew Jersey, Ehode Island State, and
New York University were surveyed. The selection of these forty-eight
state institutions established certain natural limits for the work. The
state universities provided diversified errollments. Fhrollments ranged
Irom nineteen hundred students at the University of South Imkota to more
than forty thousand registered at the various branches of the University

of California. Another factor conazidered in selecting the state undver—
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gities as logical subjects for study was that while they have not always
been the leaders in every educational movemsnt, at least they have, as

a group, maintained an excellent position in educational circles. They
represent a cross section of the American educational patiern in higher
education. The universities maintained by the states have always as-
sumed the responsibility of preparing their students for citiszenship, as
woll as for a professional career. Since social science has been a divi-
gion of education particularly called ypon to assume the task of prepar-
ing the student for his poaition in soclety, it seems reasonable that the
state universities should be studisd in order to ascertain the status of
soclal science.

A secorsl question that had to be answered was: what were to be
the primary objectives of the survey? The firsd and most important objec-
tive was to determine the status of the general introductory social science
coursa. This involved answering a number of questions. 1. What achools
offer a2 course of this mature? 2. ¥hat methodologies and instructional
tedmiques are used? $. How is the course administered? 4. What is the
nature of the course, its general content amd approach? 5. What texbs
are used in the cowrse?

The corollary objective of determining the status of social
science included evaluating the role of political sclence in the social
science programs of the state universities. This necessitated a study of
the contributions that political science has made to general introductory
social science courses. The major question was: what hag political sci-

ence contributed to the introductary social science course offered in
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each university in regard to personnel, subject matter and reading mate-
rial?

Bacause it is believed to be essential to visualize the whole
before a small portion may bs seen in proper perspective, the first chap-
ter 1s devoted to the present day educational movement known as general
education, with & consideraticn of ite meaning, influence and the extent
of its development. This plan was used as it was felt that the discus-
sion of social science and political science has more meaning and reality
against this hroad canvass.

The sources of information used were the administration and
instructional staffs of the state wniversities. Every state universlty
was contacted at least two times and as many as flve letters were -
changed with members of the staffs of the schools which offer general
soclal science courses. The co-opsration of the presidents, the deans,
and the instructionsl staffs was most helpful.

A great number of people have given genarously of their time
and coumsel during the preparation of this work. To Professor Jack T.
Johnson I ows thanks for valuable critical advice and innumerable help-—
ful critliciems. Dean Earl J. icGrath also gave aid in the preparation
of the marnuscript as did Professor John H. laefner. To Professor Xirk H.
Forter, lead of the Folitical Science Department, I owe thanks for making
the writing of this dissertation possible. Any errors in evaluation or
interpretation in &ny part of the work are my own.



. Chapter Y
GENERAL EDUCATION IN THE STATE WIVERSITIES

Kew ideas and programs on all levels of education are con-
stantly commanding the abttention of the general public as well as profes-
sional educators. World War II has precipitated an avalanche of words
concerned primerily with higher education. The recent books and articles
on the subject have been so mumerous and so similar as to evidence a
trend - & trend usnally texymed *Lthe general education movement.¥® Some
writers aml educators believe that the movement could appropriately be
called "the libersl educaﬁion movement! for the two have much in cormon.
Probably President J. B. Conant of Harvard ﬁniversd.ty is as responsible
as any one man for the widespread use of the term "general education. wl

The movement, whatever it is called, is certain to have an
affect upon soclal science and its specialized disciplines. That it is
simdtanscus with the advent of ths general social scilence course is
refuted by the fact that twenty state universities offer general intro=
duetory courses in this latter area but only ten of this group relate
them to & conerchte general education program. It should be noted, how-
ever, that the general social science courses in several of the state
universities have served as the genesis for a general education curriculum.

I is not to be concluded that general education always follows
the offering of a gemeral social science course or thal a revawping of
the curriculum is the only form that the movement may take. At the Okla-



homa Agricultural and lechaniecal College, general educatiom does not
consist of offering new courses or old courses under new titles, but
rather proceeds from a testing program through which the students are
directed into areas in which the examinations show they have insufficient
mowledge.*

The examination is callsd the Sophomore Genmeral examination

and is similar to the Graduste Record Examination in that it reveals the

studentts strength and weaknesses in eight different general areas. The
test mist be taken and passed before a student is advanced from the Lower
Division of the college to the Upper Divigion. The exitent of the examina.
tion is indicated by the fact that it requires more than nine hours to
administer.?

No complate agreement exists as to what general education is
or how widespread its effects will ultimately be. Definitions of general
sducation are almogt as mumerous as the writers in the field.

¥orman Feerstey defines general education as, implying not a
superficlal training which runs parallel with expert training, but a gen~-
uine reconciliation of breadih and thoroughness. He believes that it
means a reasonable degrees of thoroughness within a reasonable degree of
breadth. Therein is implied a mellowness and matureness, rather than speed
and efficiency -~ assimilation and not mere item gathering, reflection,
penetration and recognition of relationships. Principles should dominate
facts.S

*Balletin - ﬂcla%lzgmlagrieﬂtwal and Mechanical College, 1946-1947.
pp. 19, 100.

#



%. W. Charters sxpresses a similar opinion when he comments that
general education is concerned with the mastery of those cultured tools
which are of most imporisnce for the common m.é

¥any people will complain that these definitions are vague and
intangible. This group finds support in the Harvard Report, Gensral
Education in a Free Soclety, for this scholarly docusent raised the ques-
+ion that the term is vague and lacks color. A definition of the movement
to avoid ariticiam, therefore, must include some conception of what gen~
eral education attermpbs to achieve. It should include both the goals and
the abjectives of the movement.

The aims of general education can not be easily summed uwp. The
Hayrvard Report defines the goal of the movement as an attempt "to provide
a broad critical sense by which to recognize competence in any field.™
One of the major objectives of general education is to create intelligent
citizens. General education is needed in a democracy probably more than
_ in any other form of govermment. In addition, the universities which are
pioneering in the fleld of general education are striving to attain A. J.
Drunbaughts objectives for an instructional program. s idea centers
around the theory that the comcomitant of general education, if not its
mjor purpose, is the development of an acsthetic over—tone to life as a
whole.® gome educatars believe that a school which wants to do justice
to what ig called general education must aim to develope four prime
abilities in the studsents. Thess are identical to the fowr goals of
genersl education as concelived in Gensral Hlucation for a Free Society.
First, to develop the studentts ability to think effectively; second,



%o advance his ability to communicste either through the written or the
spoken word; third, to increase his ability to make relevant judgments;
and fourth, to augment the student's ability to discriminate values.’

The fact that general education is not coneerned with highly
specialized knowledge has been recognized for many years. Fresident
James M. Wood at Stephens College accepted and utilized many of the ideals
and prineiples of general education befars 1920. President Wood wade a
sharp distinction between the specialized scholarsdhip which may be appro-
priate in the graduate school and the breadth of knowledge and functional
experience vital to & liberal arts college.®

4 negative characteristic of the general education movement is
its oppogition to vocationalism. This would seem (0 be only nxitural asince
it demands that gpeclalisation, so often associated with vocationalism,
be ssparated from ths general education curriculum.

dnother trend in higher education, in ways distinct from general
aducation, ia a movement to organize the cwrriculum into larger units
rather than separate subjects. This ealls for betier integration of the
subject matter than under the older type of organization. The exponents
of this integration believe that it will result in more closaly relating
the courses o vital needs and probiems.” The defect in the single sub-
Jject matter unit pointed out by the critics of thdls type of organization
is its failure to realise that the life of the individoal is affected by
all of the mubject matter areas zimmlianecvsly, not first by one and then
by another.

Howard Mmford Jones charges that departments which inevitably



accompany the single subject matter unit are one of the greatest evils

in our edmeationa) system. FHe asserts that departments are the products
of speclalisation which in turn nourish departments ani thereby establish
an unending circle. The ethnocentrism developed within departments has
becoms one of the barriers for the ideas of general education to overcome.
It can not be denied that specialization and departments, if they are
unduly emphasized, are at war with meny sound concepts of educatlion and
the theories of general wucaﬁan.le

Hlucators are frequenily asked, "fhere is the irpetus for the
general «dvcation movement?¥ The Harvard Report ssserts that some of the
stimulus comes from the enlighiened specialists and declares that this is
no small part of the argument in favor of general education. Many profes—
sional educators; however, believe Howerd Mumford Jones is correct when
he says, %The place ami the future of the (peneral education) movement
is aquarely in the hands of the college and uwniversity mresidents and the
dsans of the liberal arts colleges.*

The deans of the Iiberal frte Colleges in the State Iniversities
differ in their conception of general education and ite relationship to
other areas of the curricelum. 3Some of the adminisirators have made no
move to join the general education movement. For example, the "hiversity
of North Dekota has thus far remained aloof from the trend. The adminis-
trators of this state wmiversity assort that they have not been atle to
do much in the area of general education. Being & small institution, with
less than bwenty~five hundred students, and with limlted financial sup-
port, the officials of the school have decided 1t is wnnecessary to change



the liberal arts pragram.lz A gimilar attitude is expressed by the
Iiberal Arts Dean of the University of Vermont and State Agricultural
College. There the subject of general education has been given atten-
tion, becsuse the possibilities of introducing courses of a more general
nature in several fields have been discussed. However, the administra-
tive staff has not been sufficiently convineced of their value to make

any move in the direction of general education courses and in view of

the attitude prevailing at the University there seems to be little likeli-
hood that there will be any changes in their curriculum in the near
future.1l3

The officials of the state universities that at present believe
that their schwia will remain above the ebb and flow of the general ‘educaa-
tion tide are few. These schools at which not even lip service is being
given to the ideas of general education are for the meost part the sgtate
universities with small enrollments, and limited finances.

A second category of state universities includes those schools
which are investigating, considering, and contemplating changes in their
curriculum to make it conform with the general education trend. However,
at the beginning of the 1947-48 academic year, none of the schools in this
group had gone beyénd the discussion stage. The University of Washington
typifies this group. There, the university committee composed of deans
agd members of the faculty has prepared a report on general education and
will submit its observations to the entire faculty for consideration.l4
A similar situation exists at the University of Maine. While no general

education courses have been instituted, the faculty and the members of



the administration have been interested in the reports of other schools
on the development of such courses. > At the University of Utah a study
of general education is being made by the members of the university com—
mittes which was appointed to "look-into" the movement. The report of
the Utah committee, when it is completed and if adopted, would probably
mterially affect the crriculum of the nnivarsity.m

e University of Alabama is another of the state universities
in the process of drawing up blue prints for a general education program.
During the suomer of 1947, the faculty of the Alabama College of Arts
and Sciences began a series of studies which are concerned with the gen-
eral education area. ne comnittee was appointed to consider the general
education movement, while a second group was named to investigate the
desirability of a general course in socisl scienue.w

In this second group of thirty-two state wmiversities, the con-
crete general education program has as yet to be adopted, but all of these
schoole are conducting studies concerned with the general education move~
ment. The administrators and faculties of these state~-maintalned univer-
sities appear to fesl that careful consideration of peneral education is
warranted, but hesitate to commit their institutions to curricular changes
mntil the situation has crystalized and the trend more fully developed.

Algo D. Henderson, President of Antioch College, has summariged
the conditions that are present in some of the state universities in his
beok Vitalixine Iibers) Riucation. Hs statea ™n spite of evidences of
new thinkdng about liberal or peneral education, by and large the collepges
seen satisfied to follow the traditions of the past. They remind one of



the bronze founder who is prowd of having through years of hard apprentice-
ship learned how to cast statues in bronze exactly as Cellini cast them
four hundred years ago. In the pride of his ancient art, he refuses to
ses the trenendous developments in science and in training methods which
have taken place during the Industrial Revolution. S8imilarly, the liberal
arte college refuses to recognise the radical changes in educational philos-
ophy and method which hag been produced by the exs of sﬁm@e.“lg

' he third classification of state universities in regard to the
statns of general sducation ig a relatively amall group, which hag adopted
the philosophy of general education. An atbempt is made in thess schools
to co~ardinate the basic and relevant knowledge of the disciplines of re~
Jated fields into a single concaptusl framswork. These universities are:
the Univeraities of ¥ansas, Minnesota, North Carolina, Iouislana, Wew
Hampghire, Oregon, Missiesippi, Arigona, Florida and Iowa.

The University of Mimnesota, the largest of this group in terms
of atudent emroliment, has during recent years developed courses in many
departments designed fHundamentally on a general education basis. Accord-
ing to Dean Russell Cooper several interdepartmental offerings have also
proved particularly saccessful. The Minnesote work differs somewhat from
that of the other state univerasitiea in that the general education program
is organized within a General College.l®

The thiversity of Oregon is another state wniversity which hes
made provision for general education, especially in the lower diviaion.
The aim has been to compel a wide work digtrilbution for the students in
the lower division through the fulfillment of group requirements. The



establishment of courses more Moad in scops than the restricted offer-
ings of any one department has been instituted. Collaboration of depart—
ments at the University of Oregon has bsen widespread and as a result
the department boundariss have been frequently transcended.?®

For gver twelve years the University of Flaride has been work-
ing in the field of general education. This broad experience places the
school in 2 leading position among the siate universities. In practically
all of the general education courses at the Iniversity of Flordda the
regpongibllity has been assumed by those facully members with the greatest
length of experience. These educators are convinced that the teacher of
the comprehensive courses, the courses that disrepard departmental bound-
aries, rsquire more infarmation, more insight, and more real wisdom than
is required in the average upper division course. 7The directors of the
Floxrlida plan have digcovered that men who like to philosophize about gen-
aral education and to write about teaching goals, instructional objectives
‘and classroom techniques, t0o often do not know how to apply their theories
to actual teaching conditions.*l

of the FNew Ingland stabe universzities in this third growp, the
thiversity of Wew Hampshire has recently revised the program of its col-
lege of 1iberal ayrts and has given emphasis to general education. Accord-
ing to Dean Elswett the General Liberal Arts CGurriculum is intended to
give the student a broad, liberal program, a2 general education leading to
the B.A. or B.S. degree. Provision, howsver, is made for vocational edu-
cation in the New Hampshire plan which is called the Prescribed Curriculwum.
This latter program provides for considerable intensive specialization
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which Dean Blewett believes “eonserves the breadth and general culture
of the students® errolling in the Preseribed Qmricilua. The courses
in the general edugation area of the Universibty of Hew Hampshire have
baen in cperation in %one form or another for several y\aars.”zz

There are many Afficulties and problems invelved in a general
education program. Some of these have already been touched uwpon. How-
ever, the comprehensive problem, irrespective of administration, is the
adaption of the general education program to the needs and interests of
Afferent groups. This includes ®selling® the student the philosophy,
the aims, the goals and objectives of the program. This should not be
an unsureountable task, but 1% isg one that must be given proper attention
by the adminlstrators and the instructors of the general education courses.
The difficulty mentioned most fregquently by deans and administrators is
the recrultment of personnel whe are not only qualified to perform in the
all-inclusive fields but who are interested encugh to devote their talents
and emergies to this endeavor.

President Virgil M. Hancher of the State Univeraity of Jowa in
his article in The Jowrnal of Ceneral Iducation entitled, "The Components
of General RBiucation,® states some unobtained objectives for general edu-—
cation. The first of these objectives is the recognition of the inadequate
amount of time allotted to general education. The problem may be wmore
than this, however, for the question is how to best utilize whatever tine
is devolted to gemeral education. The second objective and problem is one

ation for graduate study and research..
While it should be kept in mind that great numbers of students never begin
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graduate study, it is still important that those who do find the general
edncation program useful. The final objective — that of crsating an
ethical attitude toward the uses to which a studsnt may apply his knowledge
and his 8icdil is a goestion to which there is no apodictic answe&‘.as

The ocrollary probleam raised by President ancher lsads to &
very interesting and preplexing guestion that confironts general education.
It is slmply this: Can general education properly prepare a student to
pursve vegular departzental courges? Stated more concretely, doss a
courae such as an introductory course in soclal science give the student
the necessary background for taking advanced eourses in the various socisl
sclence disciplines? Does an introductory course in soclal science con-
stitube a solid foundation for a stulent who later takes a course in pullie
admintsbtration, cultwral anthropology, forelen trade, or juvenile delin-
quency?

Again there seens to be no all inclusivse answer - indeed theare
would appear to be little agreement smong educators on any of the funda-
mental agpects of this problem. This lack of uniformity of belief as to
the value of the gemeral introductory courses is evident from the replies
exprossed by $hree department heads at the University of Wississippi when
asked if they believed an indroductory course in social sclience would
adequatsly prepare & student for mors advanced work in the specialized
divisions of social science. DIean Horace B. Brown of the School of Com—
merce and Business Administration, had the following comment to meke,
"While I am quite sure a course in Inbtroduction to the Social Sciences
in wany respects may be quite g;:od, T do not consider 1t to be a pro-
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requigite, in any senss, to a study of ccomomics, politieal science, or
soclology. This being true, I would really prefer to have a student
study some other subject at this level or begin a more speclalized cowrse
in politiwi science, eoonomics or soclology.® An almosh directly op~-
posite visw is expressed by Ir. ¥orton King, Jr., Professor of Soclology.
Professor King says, "I am econvinced that some work on the frechman level
i3 necessary to prepare omr high school gradnates for the introduchory
sophomore courses in economlies, pelitical science and soclology. What
the students lack in particulasr is the perspective that comes from know-
ledgo of our sociely as a functioning whole. This is why I believe thai
an interdepartmental cowrse 1s betier preparation than freshwman work
offered by the departments separately.® Ir. Robert B. Highsew, of the
Undversity of Mississippi Department of Folitical Science, has a conocep-
tion of the value of the introductory course that parallels that claimed
by Professor King. Mr. rﬁ.ghsaw‘ states, "It is my opinion that this type
of course offers very great possibilities as a means of orientating the
student %o the basic concepts of the soclal sclence fields such as poli-
tioal science, economics, soclolory and paychology. T& has besn my obsere—
vation that very often students coms to the advanced eoursss in each of
these flelds without sound knowledge of basic concepts. In fields such
as political scd;ence s wWhere the sophomore course is usually a course in
national govermment, an introductory course in the social sciences is
almost indispensable. It seems to me, also, that the student majoring
in one of the fields covered by the courses is often alded by the general
knowledge of related flslds which can not be picked up on a hit and miss



basis. 2

The merbers of the University of South Iekota staff guestion
the wvalue of general indroductory courses as preparation for advanced
work. Dean Pardse reports that his facmliy is unanimous in its belief
that such a course as an intreduction to social sclence would not prop-
erly preparse students to take more advanced courses in political science,
economics, and soclology. He asserts that the members of his physical
science faculty do not believe a general introductory science course to
be sufficient as a prereguisite for the advanced courses.?® The faenlty
of the sociel studies at the University of Xentucky is in agreement with
the 3outh ataff as they do not have faith in an introdusctory social
seience cowmrss as preparaetion for advanced work in the various soclal sci-
ence d.‘iaciplmas.%

in interesting anelysis of the sentiment concerning the value
of introductory general education coursss is presented by Dean Hiward H.
Iaver of the University of ¥Washington. While Dean lauer firmly believes
that such cowrses can be the best omes to prepare & student for more
advanced work, he admits that he is vnabls to point to any courses which
axe doing the job. The Dean of the University of Washington Iiberal Arts
College believes that most faculties have not developed general intro-
duetory coursss becaunse few of the key men in the deparitments are con-
winced that it is possible.>’

¥elville J. Herskovits, Professor of Anthropology et North-
western University, shares Dean lauverts opinion that the general course

1s the best courss to prepare a student for more advanced work. He
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believes the students at Northwestern University are being given the best
possible foundation for more advanced work through the Nortiwestern gen-
eral introductory courses.S

Prancis O. ”mlm, a member of the legislative reference service
oi the Library of Congress, has found & growing feelinmg in many quarters
that such a course &s a broad sccial science offering gives a more elffec-
tive imtrﬁncticm for advanced work. <In some institutions such as the
University of Chicago, the general social science course has replaced the
fraditional introductary courses given by each of the disciplines,\ At
other nwiversities the students are reguired to take the general intro-
duchbory couwrse before reglstering for the usual first courss in each sub-~
Ject matier area.

There are at least three plans concerning the role a8 general
introductory course may assume in the curriculum. The Chicago plan has
the general area course replace the umal introductory offuring. The Iowa
plan differs from this in that the general introductory course is used in
the gensral eduvation program as all students except those majoring in a
discipline included in the general introductory course must take general
area courses. JThis means that a student majoring in political science
would not be reguired to enroll far a general introductory course in
social Science. The third plan meskes use of the general introductory
course as & basic foundation for speeialized work in any discipline in
the area. This middlo-of-the~road idea of uging the general introductory
gourse as a supplement to the departmental offerings would seem to have
some definite advantages. The biggest problem that this procedure
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presents is it probably would make necessary extenslve revision of many
of the upper division courses. For instsnce in the field of politieal
science, it would probably mecessitate a revamping of the American govern—
ment courses. I1f the students have a good foundation in such areas as
public opinion, propagenda and pressure groups, it would seem proper to
bage the American government course on a differemt level than is necessary
when the students have no background in thia general area. The same would
be true of the other gpecialized diesciplines. Possibly thls is another

of the problems facing the growth and expangion of the general education
movement. Inertia among members of a college faculty is a powerful foree,
which, 4T ecupled with the desire to protect vested interests, can form

a formidable opposition $o any new trend. . Frederick Willlkie emphasizes
this difficulty faeing general education, when he declares that faculties
are often not fres agents and are restricted to their beliefs. le stresses
that the general education movement is handicapped by the heavy hand of
tradition and conservatism which often controls depariment heads, deans,
ard college preai.dant.s.so



TABLE A

State Universitics with General Hlucation 2rograms
and an Introductory Soclial Jclence lourse

State Universities with State Universities with o
General Introductary (ourse General Introductory Course
in Socdal Scisnce in Social Science
(#th a General Miueabion Program) (Bub Ho Frogram in General Blucation)
1. Arizona i. Illinois
£, Floride 2. Waine
5. Iowa 5. Mssissippi
4. HEansas 4. FEssouri
5. louisians 5. Montana
6. Minmesota 6. Nebraska
7. Yew Hampshire 7. Rutgers (W.J.) |
8. TRew Meorlco 8. South Garolina
9. ¥arth Garclina 9. West Virginia

10. Oregon 10, Wyoming



TAZBLE B

The Status of General Blucation Prograns

in State Universiliss

State Universities
With Programs
In & tlon

State Bidversities
That Are Considering

New plans

i. Arizona

2. Florida

3. Iowma

4. ¥ansas

5. Iouiglana

6. ¥ !

T+ New Hampshire
9. North Caro
10. Oregon

1.

2.

3.

4.

s‘

6.

7.

8.

D
lo.
1.
12.
13.
14.
15.
is.
17.
1a.
19.
20.
1.
2&.
23.
24.
25.
2?’
28.
9.
80.
31.
s2.

State Univeralties
Not Pariicipatiag

Alabama
Calorads
California
Connscticut
Georgia
Delaware
Idaho
Ilinois
Indians
fentucky
ine
Haryland
sse.cnusetts
Michigan
isslesippi
H ssowri
ontana
Nebraska
New Tork
Ohio State
Glahoma
Pemngylvamnia

Rutgexs (N.J.)

South Garolina
Texas

Hah

Vexrmont
Virginia
Washington
West Virginia
VWisconsin

Wyomting

1’
2.
3.
4.
Se

6'

Arkansas

Nevads

North Dekota
Fhode Island State
South Dakota
Termesasee
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thapber IX
SOCIAL SCIENCE DISCIPLINES

Before a profitable discussion ean be undertaken of the prob~-
lens and the statusz of the social sclience disciplines, some understand-
ing of jJust what constitutes these sciences must be determined. As
Elbridpge Sibley phrasses the problem, "Any intelligent discussion of
soclal science must wnfortunately begin with & definition.® One of the
leading authorities in this field, Biwin R. A. Seligman, has defined the
social sciences as “those mental or cultural sciences which deal with the
activities of the individual as a member of & group.® Using his outline
as a gulde, it 1s found that one of the earliest, if not the first of the
social sciences, is that field of study known generally as political s¢i-
ence. Economics is another of these fundamental sciences and since the
(reeks studied polities first and then economics, it has retained along
with its primary aspect, & secondary residium. Third of this group is
the study of history as it inguires into the geneasis and development of
both political and economie institutions. Iast of the older group is the
off-shoot of political s¢ience, jurisprudence or the science of law. Ac-
carding to Seligman, the four ™ewer® socisal sciences are anthropology,
penology, eriminology, and the soclal science "par execsllence' aociolog;r.sl
However, there are other disciplines that are closely enough related to
this gencral area to be mentioned in any exhaustive study. Ebhics, educe-~
tion, philosophy, psychology, biology, the arts, linguistics, and geography
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may be eonsidered as related to the social science disciplines already
mentioned.

Charles A. Beard's answer to "fhat are the social sciences?H is
of sufficlent value to warrant consideration. Ir. Beard first defends
the customary usage "science" as being correct since it may mean a body
of knowledge and thought, ussally to be found in books and papers. "So-
clal seience®, he asssris, "is such a body of knowledge and thought per—
taining to human affairs as distingunished from sticks, stones, stars, and
physical objects.” FProfesser Beard complstes his admittedly ‘bewlldering®
definltion by stating, ®"the socisl sciences are scatbtered widely - in
rillions of books and papers and in the minds of millions of persons.™
More concrebe is Mr. Beardts list of the soclal science disciplines in
which are included: (1) Geography, (2) Beonomics, (3) Cultural Sociology,
(4) Politieal Science, (5) History, (6) Anthropology.oc

A very general definition of social ascience is presented by
Fitridge Sibley as the application of the scientific method to the study
of social structures and behavior.>o However, it would seem that a con-
cise or limited definition is impossible. Robert Iynd does not define the
term soclal science tut prefers to call it an organmized part of culture
which exists to aid man in understanding and in rebullding his eulture.>%

4)1 attempts at definition of social science agree that the
ganeral subjeot matter is man in his relationship to soclety. ¥Hach of the
soclal sciences smbrace a body of knowledge and thought pertaining to the
relation of human beings, both to one another and to the physical environ-
ment in which they live. Possibly there would be no social sclence if
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there were no problems nor perplexitiss in group life. In a special
sense, the soclal sciences prepare the individual for participation in
social life. Hspeclally do they lead the way in civic education. Char-
les B, Morriam has stated that the sccial sclences unlock the door to
political and social advanee.sﬁéi‘he social sclences attempt to reach a
comprehensive interpretation of human life, with the position of man in
soclety as the focal point arcund which all courses revolve.>

There is congiderable agreement that the principles and prac—
tiees of social sclences are leas definitely verified than are the natural
saiences. The social scientist deals with the actlvities of man, which
are comparatively anpwredictable, while the natural sciences study nature
and predictable problens.56

In the social sciences muliiple causation mst be taken inbo
conmlderation in every study. The possiblliiies of controlling all but
ona of the causes of sociel phenomena are usually remobe. An &lwmost in~
finite pumber of variables and faetors of human will and choice, with both
vartical and lateral relationships complicate all studies of social prob-
lems. There is no implication in this that the work of the social scien—
tist is less important that that of the chemist, physlicist, or geologist,
but rather serves to emphasize that the task of the socisl scientiast is
posaibly even more diffiecult to perform than that of the physical scientist.

The social sclentist is often asked to explalin his role and func-
tion in society. Robert Iynd has an answer to this inguiry. It is his
azsertion that ®it is the role of social science to be troublesoms, to
digeoncert the habitual arrangements by which we live aind to demonstrate
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the possibility of change in more adequate directions."™? If the social
scientist gives an adequate reply to the question of what his role in
socieby is, he will embark into the realm of his responsibilities. Thesse
responsibilities appesr to consisi of anaswering two gquestions. How do
the institufiions that we have in operation today funetion and how do they
affect ouwr secial behavior? Iow can these factors which csuse trials and
tribulations for man in society be removed or albered?

s duty of social scienee and the social scientist is to en~
courage people to understand how they think rather than to fell them what
to think. ‘The task is not bto continwe to compile more and more dats but
to contribute to & bebtber world based vpon a betier urderstanding of men
and socisty. There is reason to believe thal soclal scientists are real-
ising now that the individual, his motives, his desirea, natural or ao-
guired, coupled with his institutions, socizl, political; ard econcmic,
are the tools that he mist employ in hip study. It is both the man and
the institutions with their constant interrelations which form the founda-
tions for social scisnce.

Acoording to B. L. Jomsm, the first general introductory
courses in the social sciences were inaugurated at the same time as the
first experiments in general education. The first attermpt in America to
cut across deparitmental bowwlaries on the higher education level and pre-
sent a general course in the social sciences was mode in 1918-1Q at
Brinceton University. This course sntitled "Histarical Introduction to
Politics arnxdd Eoonomies® mas started in the same year that Dartmouth began

a survey course in the natural sciencea. The following year Missouri



prosented a survey course in the social seiences, as did Stanfard. Daarte
mouth, in 1919-20, installed a social science course organized In much
the same fashion as its nalural science survey.as The first complete
pattern was established by the University of Chicago between the years
1928 and 1925, when 1t introduced fow cowrses entitled, "n in Soclety,®
#fhe Nature of the World," "Introduction to Reflective Thinking, ® and
*The Meaning and the Value of the Ax“&s.“ﬁg In 1923 & second state univer-
gity, Minnesota, began experimental work in this srea with courses similar
to those offered by the University of Chicago.40

It 1s aignificant that of the early courses which attempied to
eut across departmental boundaries, four of the five were in social sci-
ence, the Iifth being a natural seclence. By the year 1935, W. H. Cowley
estimated thalt approximately one hundred and twenty-four swrvey courses
were being offered.®l of this mmber more then one-third were introduce
tory social sclence courses.®® A year later B. L. Johnson estimated that
appreximately one lundred and dwenty-one survey courses in zoclal sciences
weve being given.ds

The state undversities, represented by Hissouri and Minmesota
in the early 1920ts, have beon noving cantiously in the direction of offer-
ing general social sclence coursas. By the smwing of 1847, of the foxrby-
eleht state wmiversities, twenly were presenting general social acience
courses. The twenty state wniversities led by the Universiiy of Mssouri
and the Whiversity of Muonesota are as follows: The universities of
Tlinois, Jows, Nerth Carolina, Floride, ¥eine, Ksnsas, Puigers University
(New Jersey), Misslssippl, New Fampshire, South Carolina, Wyoming, West



25

Virginia, Ioulslana State and Agricultural and Nechanical Colloge, New
Yexico, Arizom, lontenz, Oregon, and Nebraska.

In the other twenty-eight state universities, no offering was
being given in the academic year 1946-47 that could be labeled as & gen—
eral introduction soclal sclence course. As has been pointed out, sev-
oral of the uwniverasities indicate they are tconbenplabing® the orpaniza-—
tion of auch a course and others indicated that they have comrdtlees
appointed to investigate the Weamibllity and possibilitieatn.

The present twenty state mniversities having an introductory
general soclal acience course form an interesting geographic pattern. Six
are located on the Atlantic Coast: Maine, Few Pampshire, Rutgers, Florida,
North Carolina, and South Carelina, while West Virginia is the only Appa-
lachian state with a2 course in this area. The southern states interested
in the general soclal sclence introduction ere Mississipri and Ioulsiana.
The west coast states have not joined the movement, with only Oreron offer-
ing & gocial science introduction. Arigona and Few Mexieo of the southwest
and Mentana and Wyoming of the Rocky Mountain states are the only other
schools In addition to a group of mid-westorm state wniversities that have
developed courses in the fleld. The lmpebtus reached the middle west only
a year after its origin in the east. Hissourl, ¥innesola, ¥ansas, Neb-
ragka, Illdvols, and Towa form a mid-western bloc that has shown interest
in the general scclal science courses.

Another factor that warrants consideration, and one that may
be of greater irmporiance than geographic location of the state universities
with general social science courses, 15 the gize of those schools. The two
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largest are Minmesota, with 51,355 students and Ilinois with a total of
20,9%4. The Universities of Iounieiana, Nebrasks, and ITowa with approxi-
mately 11,000 students each, during the 1846-47 school ysar, are among the
largest schools in this group. The University of Florida, with approxi-
mately 9,000 students is the average sized state university with a general
soclal science course, the exacht mumber being 9,424. Smallest of the
twenty state mmiversities with general social science course offering was
the Thiversity of Montana with 2,908 students. Wyomlng with 3,835, Missis-
sippi with 5,447, New Nexico, 4,247, and ibine with 4,702 were the other
schools with less than 5,000 emrolled. The average enrollment of the forty
eight state universities was 9,785 students, with the twenty-eight schools
not participating in the general soclal sclenee program averaging 10,403
students per school, giving then an edge over the 9,424 figure as averaged
by the twenty schools presenting a general social science course. %4
Statisties reveal that 11,875 students were enrolled in the
twenty-two general introductory soclal science courses offered by the
state universities.?® The bulk of this enrcllment wes found in the state
universities where the cowrse was a part of the requirements for gradua—
tion, or adwission to the senior college, as abt the "iversity of Mnnesota.
Seven schools reguire the student to receilve credit for the course before
the requirements for a degree are satisfied. Thess seven stabs universities
are Florida, Jowa, louisiana, New Hampshire, New Mexico, North Garolina,
and Minnesota, which have a total cenrollment for their general introductory
social sclence courses of 8,420. The largest enrollment in a general so~
clal science course is at the niversity of Florida, which has 5,000
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students registered for thelr offering. Iowm is second with approximately
1,650 students in three soclal science classes. The University of Horth
Carclina numbers of 1,300 in its course, while Ioulsiana and Hew Hampshire
each has 600, Minnesota emrolls 400, and New Mexico lists 470.

In conbtragt bte these envollmenis is the momber of students reg-
iztered for the introductory socisl sclence course in the state wniver-
gities where the course is opticnal. The average enrollment in this group
is only 284, The State Universzities of Arigona, Migsouri, Illinols, West
Virginia, and Wyoming all have fewer than one hundred students in their
generel social science courses, while the University of Kansas enrolls
exactly one-hundred, Mississippi, 115, and South Carolinas has 135. Schools
not requiring the course for graduation, bubt who have sizeabls enrollments
in their introductory courses are Oregon with 275, Maine, 450, Nebraska,
§00, Montana, 700, and Rutgers with 930.

The introductory soclal science cowrse at four of the stabte uni-
vergities is limited Lo freshmen. At the Universities of Missouri and
Scuth Carolina, the regulation is rigidly enforced, while at the Univer-
gities of Mississippl and Nebraska a few excepblons to the rule are per-
mitted. The Universities of Mine, Yontana, and New Iampshire have only
freghmen and sophomores envelled in the introductory social science course,
tat the remaining thirteen state universities with a general social science
course pormit any undergraduvate to enroll.

Allowing all undergraduate students to register for the intro-
ductory social science couras would seemingly produce one of the more
gerious diffioulties encountered in the development of general introduo-
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tory cowmrses.

Among the barriers to the organization of soclal science
courses at the state universities is the lack of trained personnel capa-—
ble of working in this breoad area. However, Francis 0. Wilcox, a mem-
ber of the Ilhrary of Congress staff, takes the view that finding teachers
with proper background ia the various social science disciplir;es is not
really a difficalt problem.®® But on the other hand, William G. Carlston
reiterates the difficulty of securing mngzetént instructors in his report
on the University of Florida!s social science program. The administra-
tors at the University of Florida found that the instructors usually were
well-qualified in one specialized area, but often had 1ittle background
and no experience in any of the olher dsciplines of the social sclences.
Another difficulty encountered was the securing of men who were equally
famillar wilh factual and interpretative material. The best instructors,
the Floride admindstrators believe, are those with a sensitivity to so-
clal and political movemsnts, and an inherent feeling for the trends of
the times. Freguently instructors will tend to emphasize concepts and
trends to such an extent that they become pab and even doctrinaire.2?

An internal difficulty that confronts social science is con-
cerned with the sabject mitier of the discipline itself. In dealing with
economics, politics, and the other areas of the field, the social scien-
tist deals with vested interests, prejudiees, and human emotions. Under
the best conditions thess would offer difficulties but with no common
word usage, the situation becomes even mors complex, more confused and
wwieldy. lack of comwon terminclogy among the dlsciplines of social



science makes the teaching of the general course in the area an exceed-
ingly Aifficalt task. S. I Hayakaws in his book, "Ianguage in Actioa,®
has pointed oub the difficulties encomiered when there is no walformity
of meaning applied to the same word by the different academric areas.48
Besides standardization of the terminology, clarity of expression and com-
mon semse language is needed. This wrgent need is keenly fell when the
general social science introductory course is attempted; particularly
when subjechb matter specialists deliver the lectures.

There are still numerous other fears and barriers that stand
in the way of orderly development of a general social science course.
Soms social scientists have acquired a fear of belng unsclentillo, yeil
they have not developed fully the use of the sclentific method.%® prob-
ably one of the hopes for the future of the social sclence course lies
in a more complete ubtilization of the scientific method. Some aritlics
believe that it is an impossibility.

Anobher problen in the development of social sclesnce courses is
that of sulbable reading material. As will be geen in chapler six when
the texbs used in the social science courses al the stale universities
are examined, thers does_no-t:. appear o be any single book thal presents
the problems of social sclence in a way thai 1s suited to the taste of
all instructors.

Another difficulty is that of finding some way to present the
material in the soclal sclence course 8o that the over-all pilcturs, the
complete panoramic view, may be achieved. There appears to be an almost
wnanimous verdiet that the position of the social science courses is
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wnsatisfactory. As a result, there igs a demand for a2 new aligmment and
closer correlation between the materials of socilal sclence and the
methods that are employed.>”

The barviers listed are only a few of the ones which social
science mst face. It would probably be imposszible to list 231 the dif-
ficulties since what mizht be a orisis in one wniversity, may never create
a problem in another.



TABLE C

Clasgification of Students Enrolled in Introductory
Socisl Seience ourses

Iimited to Freshmen Iimited to Freshimen Open to All Iiberal Arts
ard Sophomores Students

1. Mssissippi® 1. Maine 1. Arizona
2. Nebraska* 2. Montana 2. Florida
3. South Carolina 3. ¥Wew Hampshire %. Nlinois
4. W ssouri 4. Towa
5. Kansas
6. louisiana
7. Hinnesota
8. New Mexd.co
9. North Carolina
10. Oregon
11. Rutgers
12. West Virginia
13. Wyoming

*4 few exceptions
&re made.
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Chapter ITI
POLITICAL SCIENCE

A definition of political science can be more easily formue-
lated than a definition of social science. The Greeks develaped polit-

- 1eal science early in their history and defined it in its most simple
elements as being the sclence of the state.3l The father of political
science, the Greek philosopher Aristotle, described politics as ®“the
master science in the highest sense."™®

This deffinition and description of the science may be too
brief for exactness as the ramifications of the term are mmch greater
than this. A French writer, Paul Janet, has called political science
“that part of soclal science which treats the foundations of the state
and the prineiples of goverrnment." > Professor James W. Carner, while
agreeing fundamentally ﬁith the definition given by Mr. Janet, believes
that political science is the wrong term as there is no one sclence dealw
ing with the state bub rather there are a group of closely related sci-
ences, each of which 1s conceorned with its own particular aspect of the
state. |

(ne of the best analysis of the constituent parts of the polit—
ieal science discipline is presented by Herman Heller in the Encyclopedia
ef the Soecial Sciences, in an article entitled “Political Science”. The
four principel elements included by Professor Heller are as follows:
.. The process of correlation of r"// 4 political, with geographic and
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and climatie conditions, with racial peculiarities and other forces of
mature. 2. The evolution of the role that political @spaay in both
the origins and the evelution of political associations. 3. The thixd
important element is concerned with an analysis of the relations of the

\organized political powers\to the outstanding \Em“;ialfaréé?{tmt are pro-

dominating int the social world. 4. The fourth element deals with the

state and its position as regards the'international powers and its re-
lationship to other states."o>

A definition of political science probably should explain
nore fully the functions of the science. One of the principal jobs and
to aome students the real function of political seience, is to provide
‘correct, authentic descriptions, and explanations of the political phe-
nomena which are constantly ocewrring. In this function the discipline
has assumed the more or less incidental task of buttressing, wndermin-
ing or entrenching the group in power often called the ruling class.
The prime function still remains as being to explain and study the polit-
ical phenomena anpd institutions.

As was pointed oubt in Chapter II, Professor Seligman believes
political science to be the oldest discipline of the soclal sciences.
However, scme writers comtend that this is not true for they assert that
political sclence is merely the fruit of history and conversely that
history is the root for all political science. Stephen lLeacock, like
Seligman, denied this contention when he asserted, “Folitical sciencs
bas no concern with history in its purely narrative aspects.®6 Actu-
ally the political scilentist is not interested in the mere accumlation



of instances as is the hlstorian, nor is he interested in the military,
commercial or econcmic aspests of history as such. BRather the politieal
sclentist uses these facts of history anly in so far as they bear upon
the evolution of social control.®

Walter J. Shepherd, writing on political sclence in The
Historv and Irospectus of the Social Sciences states that he believes
that mach of the teaching of political science hasz been by the histori-
eal method rather than by the sclentific methad.5? However, with the
trend ltmd studying the functloning of government and away from the
study of structure it seems that fubtwre progress in the area wi.ll be
based on & more extensive use of the scienbtific method rather than cone
timed enphasis upon the historie approach. This would further establish
the right of political science to be called a sclence. Usually a field
of aoademi;: sbudy is termed a sclence if it has the qualities attributed
to a science; that is, it must be a unified mass of knowledge relating
4o a gingle subject, aecguired by systematic cbservaiion, and deductively
erganiaad; The scientific method doss exactly thig and if political
scientists will utilise this method pelitical seisnce ocan meet all of
these gualifications for & science.

Some authorities contend that the scientific method is peculiar
$0 the work of the natwral and physical sciences. This 1s not true as
the sclentific method is just as adaptable to a social science discipline
such ae political sciencs. Robert Iynd in his book Knowledge For What?
attests that the study of the political phenomena of the state ls proper
mibject for sclentific investigabion and the scientific method.58 Tt 1s
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frue that it is impossible for political science to be an exact science
in the senge that sxacht sclences must be studied in 2 laborstory with
the varisbles all comtrolled by the labsoratery techniclan, but the dif=
farentiation should be in terms of mabturity rather than gemus. It mast
also be admitted that the invesbigator of politlcal phenomena mast work
without the assistance of mechenieal apparatus; cannot reproduce at
will the political facts under investigation or control when the polit~
ical phenmomena will oecur; it is also true that the material studied

by the politieal scientist is influenced by the unpredictable actions
of individuals and groups. However, the work of the student of politics
is an orientation for life, which is one of the distinguishing characterw
istics uswally attributed to a science.

In some state universities the gtudy of the political phencmena
is termed simply Psoverrment®, while in the majority of colleges it is
called "political sclence”. ZHight of the forty-elght state universities
included in this swrvey, the universities of Commecticut, Indiana, Mary-
land, Cklahoma, South Dakota, Hew Mexico, New Hampshire, and Ioulsiana
®11 call their departments "Covernment® which administer the study of
this area of the social sciences. In the universities of Nevada, lontana,
¥adne and Bubgers, it is combined with history in a department in each
gchool Imown as the "History and Political Scienee Department®. AL the
University of North Dekota an "Economics and Folitical Science Depart-
ment® carries out the work, while at the University of (olorado, polit—
Leal science is included in a foursome, "Anthropology, Political Sciences,
Zeonomice, and Soclology™.
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At the other thirty—-fowmr shate universities a separate depart-
ment entitled "Political Science® is malntalned. The gize of the de-
partments in terms of number of students and staff vary widely. In
several ingstances the staff includes only two men. The University of
New Hampshire listsg only two men on thelr “government® gtaff, while the
Undversity of assachusetis {Massachusetts State hllege wnkil Yay of
1947) had only one man in the Political Sclence Department. The Thiver-
sity of Arkansas and Ydaho State University, like New Yampshire, have
only two ingbructors in politiecal sclence. In contrast to these small
gtaffs are the departments at the miversities of Illinois, Minnesota,
Wiscongln, Jowa, (alifornia, Ohio State, and Indiana, where the Politieal
Science Department ig one of the largest in the university. The Univer-
sity of Iowa's staffl seems to be typical in mwbers and ranks of these
largsr state miversities with five mrofessors, two associate professors,
two assistant professors and the equivalent of four full-time instrmuctors.
Staffs of iwelve or more are found listed by the Tniversities of Minnesota,
Ilinols, Texas, California, Horth Carolina, Wisconsin, Washingbon, Ohio
State, and Mchigan.

Thers can be no doubt as to the position politierl science
oceupies in moshk of the state universities. Only in the =lx achools
where political science 1s a part of & combined department is there a lack
of departmental standing, and in two of these joint departments the head
of the department is a pelitical scientist.

In the twenby-two general social sclencs introductory courses
the department of political scienee is sharing the responsibility of
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eight courses, while being exclusively in charge of the social science
introduction offered in three instances. At the University of Iowa,
where tlree courses are presenbed that will satisfly the social science
requirement for graduation, the Political Science Uspartment takes part
in the aduwinistration and instruction of all tlwes courses and has ex-
clusive jurisdiction in two of the offerings. “Han and Soclety" is
under an associate professor of palitdcal science assisted by three
balf-tinme insbructors in the deparitment, while #Political Society®, is
supervised by a professor of political science, with the teaching being
done by an agsistent professor and three hali~time instructors in the
political science department. The third course, “Introduction to So-
cial Science®, is operated as a joint enterprise by the Geography and
Mﬁla&r Departments, however, political science contributes discussion
leaders as do the Departments of Economics, Geography, and Sociology.
At the State University of Iowa the Politlesl Science lepartment has
Played a prominent role in the development of general introductory so-
cial science cowrses.

The Political Sclence Departument at the University of Mimmesota
nas likewise been conspicuous in the formulation of the introductaory
soclal science offering. The lechurers in the Minnesota course are pro-
fessors of political science and four of the six discussion leaders are
mambers of this major deparitment, with the History and Sociology Depart—
ments each contribubing one discussion instructor.™

At Rutgers University the Joint History-Political Sclence De-
partment hag had the responsibility for the introductory social science
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ecourse since its beginning twanty years age. This department furnighes
the instructaors who conduct over thirty different sections. The profes-
sor superviaing the course is primarily a historisn it is heavily as-
gisted by politieal science members of the History=Political Science
stagr.50

Three etate wniversitlies have turned the general social sclence
course over bto a group of departments, with the political sclence departe
ment included in this group in each instance. At the University of
Hebraska, the Economices, Seciology, and Political Science Departments
each share an egual portion of the responsibility for the administration
and instruction in their introductory course, "Contemporary Amsrican
Institutions®.61 Likewise at the University of New Mexico, three depart-
ments, Covernment and Citlzenship, Sociology, anxl Economics work together
in the preszentation of ¥Introduction to Socisl Science”. BEach of the
departmenta contributes all ranks of instructors, from professor to grad-
vate assistant, o the operation of the course. A policy in the New
Mexice course that is not in coomon use is to aasign the studenta who
intend to major in one of the three departments taking part in the pre—
sentation of the cowse to 2 class insiructed by gome member of the other
two departments.®*

At the University of Wyoming, ®Social Science Sequence¥ is a
cocperative effort of the Political Science and Soclology Depariments.
The course is divided exactly on deparimental lines with the Political

asswning the regponsibiliby for the first semaester
of the sourse and the Sociology stafi providing the work covered in the
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The only other state universiiy in which the Political Science
Department has a significant part in the production of the general so-
clal sclence course is the Unlversity of North Carolina. There while
the dominant role is taken by the History Deparitment, the politiecal sci-
ence staff does particlipate in the instructional program. The Departe
ments of Foonomics and Sociclogy also cooperabe in the pressntation of
"goclial Science Survey®.

It is difficult to debtermine how large a part the Departments
of Political Science have played in the introductory soelal science
cowrse ab the five state universities with a Social Science Department.
At the University of ibntana the director of the Blvislon of Soclal
Science is also head of political science, with a majority of the social
sclence staff being drawn from that of political science.®® Ionisiana
State University and Agriculiural and Mechanical (ollege completely sep-
arabes the Departwent of Social Science from all of the other acadsmie
departments with no duplication of staff members.S5 The University of
Eangas alse maintains a Social Jcience Department which administers the
#Soclal Seisnce Survey®. The head of this course is a political sclen~
tigt, however instructors in the Social Science Department are also msm—
bers of the Economics and Sociology Departments.®® 4 General Studies
Department administers the University of Oregonts "Survey of Social
Sdlence®, ut the personnel of this department ig largely drawn from the
higtory staff{. The Eoconomics and Folitical Science Departments aleso
contribute & number of insgtrucltors that take part in the introductory
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courss.S’ The Politiecal Seience Department plays a negligible role in

the Universaity of Floridats introductory social science course, as the
administration 48 in the hands of the general collsge which tends to
place the specizlized departments in the higher division of the univer-
sity.

The Politicsl Science Departments take litile part in the
eight other introdnctory soclal science offerings given by the state
univergdties. The Wniversity of Arisona entrusts ®*Introduction to Social
Science® to the Anthropology Department, while the University of Illinois
tarns the responsibdlity for what is called a genoral social sclence
course over to the Sociology Department. A4t the University of Maine the
conbined efforts of the Economics and Sociology Departments are used to
present "iodern Soclety®. In the south, Mississippi centers the respone
gibility in the BSociology Department, with about one fourth of the teach-
ing being done by members of the political science staff.5® A pioneer
in the field, the University of Missouri gives the admird stration and
instruction of "Introduction to Soeizl Science®™ to the History Depart-
ment, as does also the Universlity of New Hampshire. ILikewise no connec-
tion can be shown between the Political Scisnce Degartment and the gen-
eral gocial science course offered at the University of South Carolima.
There the Depertments of Anthropology and Sociology assume joint respon—
sibility, while at the University of West Virginia "Social Science I and
II? is conducted by members of the Economics Department with no aid from
member's of the other departments of the social sciences.td

In the years immediately abead political scleunce will probably
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play an even more important role in the curriculum of the state univer-
gities. During the next years many new conditions will face the polit~
jical science profession that may easily make profound changes in the
very pature of the sclence. There are al least two mejor factors which
Professor Pendleton Herring believes will have marked influence upon the
future of political sclence. These two are: (1) the relatively greater
role that government bas already assumed and 1s combinuing to assume in
regulabing the social order, (2) the more active part the students of
government have been taking in public affairs on all levels of govern-
ment, locel, sbtate, rational and internmational.’©

Political science has been able to play a leading part in the
formation of general introductory soclal science courses for by its wvery
nature it can readily draw uwpon the sisber disciplines in the solubtions
of problems that cut across departmental boundaries. The soeclial sciences
agtzmlly draw closer together as their boundaries expand in the atteupts
to study the behavior of man and soclety. Sincs government is & unlver—
sal phenomena of human society which 1s called upon to solve practically
all contemporary social problems, it is only natural that several of the
introductary soclal sclence courses concentrate in the general area of
political gcience. However, one of the major questions to be answered
is how best to relate the new knowledge and accumilated factuwal data to
the future develomment of the social sciences. The role of politlical

science in this task will be imporiant and GEfCioult. 7+
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Departments Administering
Introductory Socisl Science Courses

Ceneral

Political Department Department History
Science of Social of General College Department
_D'.ﬁtment Seience Studles
Iowa Fansas CGregon Florida New Hampshire
a. an &
Sociaety Ionigiana Higsomrd
b. Political
Society Yontana North Garolina
¥irnnesota
Butgers
{(story-
Pol.Scl.)
Two Depts. Three Depta. Soclology Anthro- Eeonomics
Combine Conbine pology
Yowa Nebraska Mississippl Arizona Veost Virginia
( Geography (Econ. & Pol.
& Soclology) Science & Ilinois
Introduction Sociology)
%o Soe. 5310
Kew M¥exico
¥aine { Sovermment ,
(Economics & Sociolozy &
Sociclogy) Economics)
South Carolina
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& Sociology
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Chapter IV
INTRODUCTORY SOCIAL SCIENCE COURSES

fIntroduction to Sccial Science® was the title under which
seven of the m'by-tm general introductory socizl science courses were
offered by sbate wniversities during the academic year 1946-47. The
course heading used by each of the state universities for its general
introductory course in this area is listed in the table at the end of
this chapter.

The catalogue descriptions of the introductory social science
courses indicate the range of subject matbter included in the offerings.
Of gpecial interest 1s a descriptive comparison of the material compris-
ing the ssven courses taught under the title, "Inbtroduction to Soclal
Science”. The catalogus description of the seven courses are listed
below:

University of Mimmesota: Introduction to Soecial Science.

{The Nature of Contemporary Soeclety) "An analysis of hwman
interdependancy and of economic, political and soclal institu-
tiong. A survey of the problems involved in human inter-relations
and the methods used by men to understand and control eccnomie,
political and social phenomena."?2

University of Iowa: Introduction to Secial Science.

*This course is designed to give the sbudent a knowledge of
economic, social, and political features of modern life. Basic
principles of social sclience are presented in such a way as to
afford a comprehension of humsn nature as expressed in social
groups and socisl institutions. w73

University of | ggippl: Inbroduction Lo Secial Science.
“in elementary course designed to develop perspective in the
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field of the social sciences and to provide background for

intensive specialized training in ecenomics, political science
and soclology."74

_ i of ¥isgouri: Inmtroduction to Social Science.
(Contemporary Civilization) WA course designed to introduce
the student to the social studies through institutions.”75

Irversity of ontana: Introfuction to Socisl Science.
"The background and development of political, soclal, and eco-
nomic ingbltutions that influence modern life. Spocial emphasis
given present day problems.#76

Iniversity of New lexiep: Introduction to Social Scisnce.
#A study of cuwrrent social, economie, and politieal problems
with particular reference to the Unhited States.w77

m af South Garo :  Introduction to Soclal
Science. (Social Science Survey) "An orientation course for
freshmen. This couwrse is not credited on a major or minor in
a department. Three meetings a week.®78

Vibile the other fifteen titles differ from that of the seven
listed above which are called "Introduction to Social Seienoce?®, their
eourse degeriptions and aims follow the same general pattern. Actually
little difference can be detected betwsen the first ssven and the fifteen
eomparative descriptions listed below.

University of West Virginia: Social Science I and TI.

*The general courss in the social sciences is designed primarily
for sophomores and is inbended to give the student an understand-
ing of the scclety in which he lives, with some indication of
political, soecial and sconomic irends which may alter his soclety
in the future."??

Univergity of Oregon: DBackground of Social Sciences. ™
orientation in sach of the snciel sciences; study of the method
of science and its application to the social studies, an atbtempt
to create in the student the urge to independent thought through
wide reading.%80

ty of North Carolins: History of Modern Civiliza—
tion. "A survey of the chief factors in Western Civilization
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designed to throw light on the institutions, ideas, and prob-
lems of the present.

RButgers University: Pundamentals of Givilization. ®An
analytical survey of materials from the social and natural sci-
ences with emphasis upon their relationships. The purpose is
to enable the student to understand his own nature, the physical
and soclal environment in which hs lives, the elenents of the
desveloping culture pattern, and the chief characteristics of
contenmporary civilization,nS2

Univergty of Hew Hampshire: Introduction to Contemporary
Civilization. "The course is deslgned to provide a background
of appreciation of the social significance of man's environment,
the rature of man, the cultural heritage from the past, recopni-
tion of the historical allusions in literaturs and conservation
and Imowledpge of the general sequence of higboric events. DPre-
historie and histaric evelutions, the historic explanation of
modern life and an appreciation of the probleas of contesporary
society. w63

University of Maine: MNodern Society. tAn introductory
course in the soclal sciences, ths maln purpose of which is to
analyze and integrate the economic, political, and social prob-
lems of conbemporary soclety. Specifieally the course includes
orgamizabion of government, business and labor. It is concerned
with social problems such as housing, public opinion and race.%84

Ly of Esnsas: Socilal Sclence Survey I and II. WA
broad sarvey of the soclal sciences designed particulerly to
. orient the student in the fields of economics, political science,
and soclology. The course attempts to aid the student in achiev-
ing an integrated view of these closely related fields by approach-
ing the problems of socliety from the stand-point of specialised
investigation. DBeginning with a brief survey of the background
of modern culiure, the course proceeds to an analysis of the
principal existing institutions and an appraieal of the social,
seonomic, and political forces uaderlying modern social trends.
Thile the inberests of the general student aiming to prepare him-
gelf for citizenship and soclial usefulness are kept foremost,
the eourse endeavors also to equip thoss expecting to major in
one of the social sciences with a unitary outlook useful to later
specialization."85

University of Iouisiana State and Agricultural and Hechanical
Collepes A Survey of the Social Sciences. "A general introduc-
tary coaurse in the field of the social sclences. The course en-
deavors to integrate the social sclences by explaining some of
the ways in which men live topebher; particular empliasis is placed
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University of Iowa: "Man and Society. The common denom~
inator of the social -science disciplines will be the subject
matter of this course. Hphasis will be placed upon the inter—
relationshlp of man and his ewlture. The experinents and view-
points of contemporary social psychology, anthropology, econom-
dles, political science, and socioclogy will be utilised and in~
tegrated. In the analysis of the individual and institutiomal
maladjustments the approach of general ssmatics will be con~
gidered. The cowrse will be adapited to the students needs:

The method will range from the tutorisl technique for the su-
perior student to a soeial clinie for the below average student.
Reading and writing assignmments will be made in accoardance with
student needs and abilities. The course will seek to accomplish
two main objectives: (1) The development of a methodology for
appralsing soeial institubions, {2) a dynamic amalysis of modern
socl.ety based upon human motivations and maladjustments. 87

University of Iowa: Political Society: (CGovernment)
A gtudy of government as a wniversal phenomenaz of human rela~
tions in the areas of civil government, economics, and social
institubions are examined. Attention is focused upon contem
porary social problems tha seek solution through govermment. st

ty of Illinois: Commmnity and Zociety: "The
anthropological and sociological aspects of primliive and modern
soclietles are stressed. In the second semester the study is
devoted entirely to contemporary societies with materials being
drawn from all of the social sciences.®

University of Florida: American Institutions (4 Social
Science Comprehensive). "fhe course is designed to develop and
stimulate the ability to interprst the inter-related problems
of the modern. social world. The unequal rates of change in
economic 1life, in government, in education, in science and in
religion are analyzed and interpreted to show the need for a
more effective co-ordination of the factors involved in our
soclal organizations of today. Careful scrutiny is made of the
changing functions of social organisations as joint inber-
dependent activitiss so that a consciousness of the significant
relationships between the individual and social institutions
may be developed, from which a consciousness and a greater de-
gree of mcial adjustment may be achieved.0

University of Arisona: Tntroductions to the Soclal Sciences.
*This course attempts to acquaint the student with the social
order in which he lives. The issues, institutional controls in-
fluencing the thought and corgduct of the individual, and the
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constant changes in social organizations are explained. 291

Univerasity of Nebragka: Conbemporary American Institue

. tlons. *Thls course attempts, Iirst, Lo give the student some
knovwledge of the entire social organization of the United States
as a "going concern®, and, sscondly, to develop his ability to
think and express himself intelligently concerning the problems
affecting that organization and the sclutions constantly being
proposed.: The point of conegntration is the twenbtielh century
scene in the Unlted States."9%

Inivergity of Wyoming: Social Science Sequence. %A

course offered jolntly by the political seience and sociology
departments. The course stresses the importance of man develop-
ing his ability %o clearly analyze and solve social and politi-
cal questions."9d

The goals and objectives of all twenty-two of the general
introductory eourses to social science possess a degree of wmiformity.
&1l attempt %o provide the student with an insight into the problems of
gocisty and the modes by which they can be, and are Leing, solved. In
practlcally every one of the cowrses, the three major types of instliiu~-
tions, political, social and economlc are studied in the effort to orient
the student with the soclal science disciplines. While the aims and pur—
poses may be siwilar, the approaches and methodologies utilized in the
ecowrnes vary widely.

There are three common types of approaches applied to the so-
elal sciences. The oldest, and probably the most universal, is the hie-
torical. All other methods contain to varying degrees certain elements
of this approach. A more recent, but incrseasingly popular, mode of study
is the institutional. The descriptions of courses cited demonstrate the
extent to which the institutional plan of procedure is followed. The

third methodology ig the modern problem approach. This techrdgue is
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used by the University of Florida in its introductory soclal science
course, but has been modified and combined with the historic approach.%4
This i3 a common practice, asA none of the courses are lirmlted to one
approach. Iractlcally all of the offerings use a corbination of the
three methodologles. The historiecal approach is emphasized in New
Tampshire's, "Introduction to Contemporary mviﬁsation, " ag it is also
in the Horth Carolina course, "iisbory of M¥odern Clviligation,® and in
the Rutger's general soclal sclence offering, "The Pmdamentals of five
ﬂisaﬁ.an.’; The Hebraska course is representatlve of those combining
the ingtitutional and problem approaches to the neglect of the historical
method. In thelr *Contemporary Institutions" the primary subject matter
is soclal institutions and the complex customs that are bound together
under such labels as family, government, and business. The soclal insti-
tutions are not examined in isolation ut are approached through the
nataral ronte of the perglstent soclal problems which combline the nrofes-
sional interests of the political scientist, economist; sociologist and
other specialists. The social, political, and economic problems are the
points of departure for an examination of the human instibutions lnvolved.
The Thiversity of Nebraska educational authorities believe that this
practice not only stimulates interest, but also clarifies the connection
of ome part of the social organizmation with another. The problem approach

strates the fundamental unity of the whole 85
. Mgn and Soclety,” at the University of Iowa, utilizes all of
w m&s OO

approaches. The analysis of institutions 1s extensively
employed as is the problem method, while only slight emphasis de-piaeced
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is placed upon the historical. However, a fourth methodology, “the
persons-in-culbure® approach, is the principal point of departure. This
means that the study centers upon man and his life in society. It de-
mands that contemporary society be viewsd as an integrated umit and not
split apart by the traditional social science dlseiplines.

This methodology is based on Robert Iyndts theory that, "Shat
appears 1o be needed is a recovery of persons-in-culture by social gei-
ence.® While the price gystem, the securities market, the tariff, the
class structure, the city, and so on are all nscessary parts of the social
sclence analysis, the primery emphasis in the "Ean and Scciety™ approach
1s upon the people.96

The "Introduction to Soclal Science," at the University of
Iowa, relies primarily upon institutional analysis. The first semester
concentrates on the sociologloeal institutions, while the second semester
places great emphasis upon the geographic foundations of soclety and cul-
ture and the infliuence of geography upon labor, law, government, and
other social and economic institutions. The historie approach is not
emphaiiged to any extent. "Government® or "Politiecal Society," the thixd
University of Jows course in the area, utilizes what is called "the
sound educational method® that requires the study to begin with familiar
institutiona. This institutional approach is blended with the historical
and problem method. Baphasis is placed on the institution of government,
the theory being that government serves as a pivot of orientation for the
stady of modern society.

The University of Kansast! Social Science Survey is another
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introductory course that combines the institutional and problen approach
with some historic bacikground. The aim of the course is to integrate
important parts of three of the mocial sciences, economies, political
science, and socielogy. The Fansas Social Science Department believes
that this purpose can beght be accomplished by this combination of
approaches .7

The problem approach has teen stressed at the University of
Mimesota where the first guarter of its course, ®*Introduction to Social
Seience,? is davobed Yo an analysis of the negro problem. This central
problem in Ameriecan life iz used to show the contributions which the var-
ijous disciplines can make to an attack upon sich a problem. The central
question in the second quarter is the economic problem of unemployment,
with the relationship of various apenciss to this problem being studied.
e third major problem used is that of comemnity planning. It, too, is
treated in 3 similar fashion, with the emphagis upon the essential inter-
dependence of all the social sciences, 98

It is evident that no single method is considered absolute in
itself. Because of the nature of the material studled in a general lin-
troductory socisl science course, no one method should te used to the
exclusion of the others. The historical method is the one found used
sxtensively in several couwrses, New Hampshire, Rutgers, and others, bub
even then the other approaches must enter in %o supplement the historical.
T™e same is true of the problem approach. While Mimnesota uses it rather
exclusively, 1t is used more a8 an integrating factor than as the method.
The anzlysis of institutions has a great deal to offer, but it too is
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unable to stand alome. As was pointed oult in connection with the "Soctal
Science Survey! cowrse at the University of NHebraske, an analysis of
isolated institetions has little value unless it is closely correlated

8 confronting these social ingtitutions. The methodology
that is called the person-in-culture approach in Iowa's *Man and Soclety®
kas not been widely used,

The gensral descriptive and naxrative idea that has always been
associated with the higtorical methed falls short of meebing the twenideth
century demand for dependable analyses of social movements and of social
sclence in genersl. The charge is made that, first, it lacks precision,
and, secondly, that it tends to select and emphasize particular elements
and events, which may have powers of attraction for the moment, but are
relatively unimportant from the standpoint of later interests. The third
eriticlsn frequently asgociated with the historiecal method is that 1%
tends o deal with individuals rather than with mass situations and with
matters of wmiversal importancs. The statistical approach has thrown new
light upon social relationships and has as a result given added value to
the historical method.?®

The problem approach has as its objective the selection of the
most important problems and the consideration and evaluation of the
methods of aqﬁ.uﬁicn. This appmaéh is based upon the asswmption that
the student is consciously or unconsciously facing groups of problems
for whﬁ.zﬂa-mhxticns may or may not have been found. It is assumed that
he should be aware of the conflicts, know both sides and learn to ar-
rive at a reasonable solution of his owm. The dlfficulty encountered in
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the problem approach is in the selection of the problems. First, the
limited time available will force the problems to be relatively few in
mumber and as a result they may not cover adequately the types of prob~
lems facing the student. Also the difficalt decision must be made as
to whether problema are to be sslected because of their importance to
society or selected because of their interest to the student.l00 The
-assets claimed for the problem approach are sauch that they should be
placed on record. Since the subject mabber of a social science course
is man and his relations to the world in which he livas, the problem
approach appesls to the student becavse he camnnot help but be impressed
by the problems that continually face human relations. The clainm is
also made in behalf of this approach, that it ecapitalizes upon the stu~
dentts taste for anything of a controversial nature. Then, too, it is
said that the better student is challenged to organize his thinking and
knowledge in his search for a solution, challenged in such a way that he
mst do somesthing more than mersly read books about the problem. The
final point to be mentioned in favor of the problem approach is that so-
cial, economic, and politiecal problems involve every msmber of soclety
and whether the individual is aware of it or not, he will be sooner or
later involved in the issues and the attempted solutions.iOl

Ko matier what methodology is employed, the more the sdientific
method enters into it, probably the better will be its chances of success.
The four step procedure of the sclientific method should become a part of
the problem approach, of the institubional approach, of the historical
approach, and of any other approach that is used. First, answerable
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questions should be asked. Second, observations should be made in a calm
and unprejudiced mamner. Third, generalizations applicable to the solu-
tion of the gquestion shouwld be farmed. Fourth, verification of the hypo-
theses and thelr revigion of the light of new evidence must be accom=
plished, and if possible, a scientific law should be stated.

An error that is present in some of the approaches being used
in various introductory social science courses is the failure to compare
the cultare of the United States today with other cultures, past and
present. Unless such a compariscon is made, a warped perspective of oiv-
flization may result. A study confined to one culture assumes any motive
to be "hmusan nature?, which will often be discovered to be incarrect by
the student versed in mors than a single culbtwre.

Again it should be emphasized that no single approach, no single
method is probably adeguate for the work of the introductory soclal sci-
ence course. Hach of the methods has its value, sach has something to
offer, bub used singly may prove to be inadequate. Different areas can
be best viewed by different approaches — no set rules should be laid
down as to what method mast be employed. There mst exist a flexibility
that allows the approach and the method to be adjusted to the study.

Probably the beght method for teaching a general introductory
social science course is a combination of several of the approaches. The
problem approach coupled with the historic method and the scientific
method seem to lend themselves to the varied material covered in this
type of a course.
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Titles of Introductory Social Science Courses
in State Universities

State University Title of Course Offered
ZI.f Arizona . 1. Introduction to the Social Sciences
2. Florida 2. American Insbitubions - A 3ocial Secience
Comprehensgion
3. Jowa 3. a. Han'and Society

b. Political Society (Covermment)
c. Inbtroduction to Social Science

4. Nlincis 4. Community and 3oclety
5. Eansas 5. Social Science Survey
6. Ipuisiana State and 6. A Survey of the Social 3ciences

Agricultural and
Mechanical College

7. ¥Maine 7. ¥odern Society

8. Mirmesota 8. Introduction to Social Science
9. Mississippi 9. Introduction to Social Science
10. Missouri 10. Introduction to Social Sclence
11. Montana 11. Introduction to Social Science
12. Nebraska 12. Contemporary iAmerican Institutions
18. Wew Hampshire 13. Introduction to Contemporary

CGivilisation

14. New Mexico 14. Introduction to Soclal Science
15. North Carolina 15. Mistory of Mpdern Civilisgation
16. Oregon 16. Background of Social Science

17. Rotgers (New Jersey) 17. The FMundamentals of Civilization
18. South CGarolina 18. Imtroduction te Soclal Science
19, West Virginia 15. Social Science, I:1X

0. Wyoming 20. Social Science Sequence
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Chapter V
INSTRUCTIONAL PROCEDURES IM INTRODUCTORY
SOCIAL SCIENCE COURSES
The instructional techniques used in the general introductory
social science courses are diversified. The plan that finds the greatest
use is the procedure usually referrsd to as the informal lecture plan.
4 definition of this term has to be very flexible as it means one thing
on one campus and it may mean something quite different in some other
educational ingtitution. The term may even have a different connotation
to two instructors working in the same course and both supposedly using
the informal lecture technique. In reality little difference exists
between the socalled "formal® and "informal' lectures. Any distinction
is usually an arbitrary one. IHowever, the informal lecture does imply a
procedurs in which the lectures and the discussions are conducted together.
In this method the instructor has the same personnel to work with at all
times and may use the periods either for lectures or for gsneral discus~
sion sessions. The process is a very informal one in which the students
feel free to interrupt the lecturer whenever they have a question. This
type of organization is used in eight state universities in the introduc—
tory social seience courses. The Univeraities of Minnesota, 'Rine,
Mississippi, Missouri, Rubgers, Worth Carolina, West Virginia, and Wyoming
utilige this combined lscburs and discussion method in conjunction with
the general social science offering. At the University of Iowa, the
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course, "PFolitical Society," has three informal lecture pericds a week
and & fouth period which is a joint discussion and library study session.
Of the eight courses in which the informal lecture is employed,
the Univergity of Mississippi has the largest number of students attend-
ing the informal lecture sessions. Approximately one hundred and fifteen
students attend three informal lectures a week. It would seem a formid-
able tadk to use this technique with such a large group. Serious ques-
tion arises as to how much student discussion can be accomplished in a
group of one hundred and fifteen students. Probably the informal lecture
at the Univergity of Hisslssippi resembles what is usually called a
formal lecture. The University of Kinnesota has an average of eighty
gltudents attending its informal social science lectures. The “Introduc-
tion to Soeisl Science® course at Minnesota enrolls approximately four
hondred but divides them into five informal lecture groups which meét
four times a week. Some educators would question the amount of individ-
ual student partiecipation in a class of eighty. There is also some Ques-
tion ag to the informality of the lectures presented at the University of
Minnesota. Roth the University of Wyoming and the University of Rorth
Caroling uge informal lectures with from sixty to sixty-five students in
each class. ®Political Soclety,® at the Univeraity of Iowa, likewise,
bhas between sixty and seventy in each of its informal lecture seassions.
Three othsr universities utilizing this procedure limit their discussion
classes to thirty students. The Universities of aine, Rubgers, and
Missouri are the three schools having only thirty in their informal lec~



sS

ture groups. Statistics reveal the average smize of the informal lecture
¢lass is about fifty-five. The ratio between discussion and lecture in
each of the informal lecture classes depends largely upon the instructor,
but with over fifty students in the classroom, the difficulties of con-
ducting discnasions are greatly miltiplied.

Three of the introductory sociel science courses are using a
plan which includes three lectures and one discussion weekly. "ian and
Society® at the University of Towa, "Social Science Survey," at the
University of Nebraska, and Montana's ®Introduction to Social Science,®
are all organdzed with three lectures and one discussion weekly. The
¥Wntana schedule also includes a second discussion period a week during
partions of the semester, while Nebraska allows some flexibility in its
lectures, having & limited amount of discussion intermingled with the
strictly formal lecture.

The University of [ilinols and the University of New Hampshire
depend upon a strictly lecture technique of presentation in their introduc-
tory courses, while the University of Kansas, "Social Sclence Survey,®
varies its teaching technique with the portion of the course being con-
ducted. Some areas are covered by formal lectures and other portions
#re more adaptable to informal discussion groups. The ingtructors at
the niversity of Kansas are encouraged to use considerable flexibility
in their clasarcom methods, and as a resuli, generalizations and descrip—
tions of the Kansag procedures are difficult.

Two formal lscbures and one discussion weekly is the program for
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the introductory courses in social science at the University of louisiana,
tniversity of New Mexico, and the University of Oregon. The New Mexico
plan is gimilar to the Xansas organization as considerable freedom is
allowed each instructor. At times the New ilxico classes appear to con-
sist of three informal léctures per woek rather than two formal lectures
and one discussion. A% Oregon, however, the plan of presenting two formal
lectures to the entire class of over two hundred and seventy-five ‘Tollowed
by one discussion period weekly, is adhered to closely. Iouisiana State
iversity and Agriculbural and Mechanicsl College conducts "A Survey of
Social Sciencs® in the same mammer. The eight hundred students atbtend
two lecbures each week as a unit, tut are sectioned into groups of thirty
to forty for a weskly diseussion period.

Thias process is reverssd at the Universgity of Arizona and at
South Carolina's State University, where the students enrolled in the
introductory social science courss meet as a group for one 1ec£ure a week
and i'.hﬁn are divided into amaller sections for two discussion periods.
The University of Florida uses one lecture, followed by three discussion |
meebtings every week. The lecture classes include from three hundred to
five hmdred students, while the discussion groups mumber approaximately
forty. Iike most of the other schools working in this area, Florida has
tried several different types of organizations. Vhen the course was
first attempted in 1835, one discussion mas given for every lectwre. The
comuitiee felt that this resulted in too many “detailed and factual lec-
tures and in insufficient time for discussion.™lOR From this procedure,

the Florida course moved to complete discussion, but found there, too,



57

that certain deficiencies were in evidence. The prospectus afforded by
good interpretative lectures were missed as well as the clash of person—
alities and different points of view given by various lecturers. The
more or less middles of the road pattern was finally decided upon and is
the present method. The University of Iowa's ¥Introduction to Secial
Science® is the only course of the twenbty-two now utilising two lscture
and two diseussion section meetings weekly. Walter H. C. lawves of the
Thiversity of (hicago supports the plan used in the Iowa "Introduction
$o Social Science® gourse by asserting that the two and two plan has ac—
complished three major objectives. First, it encourages the student to
do mors reading and encourages him to do it in time for a definite dis-
cussion meeding. Second, the two discussions help the student to grasp
the charscter of the course early in the year, and, third, it seems to
help the student to make the materials of the course part of his own think-
ing and wnderstanding.*® Undoubtedly, the same advantages could be
claimed by the supporters of the three discussion plan.

The arguments pro and com concerning the advantages and dis-
advantages of the lecture plan as compared with the discussion technique
are many. The determining factor seems to be the personnel and time
available in the individual situstion. Here agsin generaiizapions are
usually insdeguate. The big stusbling block is lack of personnel. Find-
ing people competent to lead discussion sections in a general course is
difficult. This has caused som¢ of the schools to resort entirely to
lectures. In other instances the value of discussion sections has been
sericusly guestioned. As & rule in the discussion sections a single
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problem or topic is sele;z&ed for consideration. This problem or topic

is vsually analyzed on the basis of the week's work and of previous
materials of the course. A number of devices, such as trief tegts, charts,
graphs, and maps, are used for motivation in the discussion sections. The
readings scheduled for study during the week serve as the focal point for
many of the discussion meetings.

It is not the purpose to make any attempt to state which one
of the seven Lypes of organizations used by the state universities is
"he” superior organization for a general introductory social science
course. Very likely there is no one arrangement that is superior to all
others. However, it is appropriate to include a few words concerning
lestures and integration of material in the general introductory course.
In considering the merits of the lecture tecimique, the word of werning
given by William Q. Carleton of the University of Florida merits atitention:
"ihere is nothing so damaging Lo morale as a poor lecture."

Two alternatives present themselves as to the persommel who
deliver the lectures in the general introductory soecial sclence course.
First, there is the program whereby the specialist in each ares is called
upon to give the lecture or lectures in his particular field. The second

" plan provides that one man present all the lectures for the course. The
chief merdit claimed for the series of different lectures is that it does
give the student the advantage of having expert insbruction about single
topics. This advantage of the first plan is the primary agrument against
one man presenbing all the lectures. It is d&ifficult, and some critics
believe impossible, to find a single individual competent Lo deliver
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lectures in all of the social sclence fields. This school of thought
~would expect the immature student to integrate the social sciences but
admits that a member of the faculty is not able to accomplish this inte-
gration. #However, the advantages advanced for the sscond plan are mumer—
ous and conerete. It is said to simplify the administration of the in-
troduetory social sclence course to have all the lectures cermbered in the
hands of one instructor. ILikewiss it is believed that with a single
lecthwrer the possibilities of achieving real unity and coherence are
greatly enhanced, while 00 often when the lectures are riven by various
specialists the result is not a new course bubt an accumulation of dis-
joluted fragments which the student is unable to correlate. As has been
cited, Q. Breen of the Uniwersity of Qregon relates these advantages for
one~man contrel, yet "The Packground of Soecial Sclence™ at OQregon uses
the specialist as the author of each chapter in the Oregon text lectwres
when that particular section of the course is reached.lO%

The Univeraity of Nebraska feels that the one-man control plan
is superior and &dheres rigidly to it. The University of Florida, on the
other hand, nses experts in the presentation of the weekly lecture. It
is claimed that it gives the students a chance to see and hesr the beat—
known and dynemic members of the staff. Similarily it is said to have the
questionable value of keeping the discussion leaders on their mettle,
more or legs in intellectual compebition with the 1ecturers,105

Ab the thiversity of Hew Mdico, a diviﬁan af responsibllity
exists. BSeveral members of the social science dspartments share the
dubies of presenting the lectures. In the University of Iowa's general
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social science course, 'an and Soclety,® one professor is responsible
for the presentation of all lectures, while in ®Introduction to Social
Science, ® two professors share the lecture duties. Towats third course
in the area, "folitical Society,® oalls upon each instructor to lecture
{informally) %o his section on all the areas covered in the course. The
hiveraity of Yontana, likewise, uses the one-man control pian, central-
izing responsibility for the lectiwres on one professor. Again the inte-
gration possible with this type of lechure system is the outstanding
feature. '

the Urdversity of Arizoma, like the University of Flarida,
ellows each speciallst to present the lectures in his area. Twelve dif-
ferent professors are involved in the presentatian of a total of twenty-
nine lecturea. This would seem to be the helght of specialization. The
integration in the Arizona course is taken care of in the discussion ssco-
tions where each one is carried throughout the entire year by one instruc~
tor 106

South Carolina em;ﬁloys a gystem similar to that of Jowats
wIntroduction o Social Sclence,? in which the lectures are deliversd by
two professors from different departments. The Soclology and Geography
departments share the course at Jowa, but it is a joint endeavar of the
Socialogy and Anthropology departments in South Carolina.

At the Universities of New Mampshire and Tllinois, where the
introductory social science courses are conducted on & formal lecture
plan, the instructor having a particular group of studentc 1s charged
with presenting all of the lectures to hls group. Thus the one-man
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control is actually in effect. Similarly, at the University of Kansas,

a single instructor presents all of the lectures to his grouwp, with no
asgistance from gpecirlists. In the eight introductory courses, which

use the informal lecture technique, the philosophy of one instructor
directing the work of sach group during the entire con(rse predominates.

The statistics of the methods used in the twenty-two general social sei-
‘ence courses demonstrate that the trend in this area is toward the utiliza-
tion of one man control.

The question of how much time shoulé be allotted for an intro-
ductory soclal science course has already been raised. President Virgil M.
Hancher, of the State Unlversity of Jowa, has delcared that it must be
understood from the begimming that the time will be insufficient. Cer-
tainly M¥r. Sancher's sbtatement is verified in two of the southern state
universitiaz which are working to a limited extent in the general soclal
seience srea. At the Thiversitiss of Mississippi and South CGarolina, the
intreductory course in social geclence is only one semester in length. In
each of these universities, three hours each weck are devoted to an intro-
duetion to social science. In neither university is the course required
to £ulfill a graduation requirement. It is an elective open only %o
Ireshmen and sophomores.

Five of the state universities offering work in the area are on
the guarter system rather than the semester plan. All five, the Univer-
sities of Wontana, Minnesota, North Carelina, Oregom,and Wyoming, present
& peneral introductory social science course during three quarters of the

academic year. The time devoted each quarter, however, is varled. The



62

University of North Carolina and the Thiversity of iontana have courses
which devote five hours each week for three guarters. North Carolina
requires the student to take its introduetory course for three quarters
to fulfill the graduation requirements, while the University of Montana
has its eocurse on the optional list. The enthugiasn for the course at
omtana 13 emphasized by hhe fact that nine lmndred of a total of twenty-
nine hundred students are enrolled in “Introduction to Social Science.”
Mimnegota bas the only general social science course on the quarter gys~
tem with a four hour weekly achedule. The course at Minnesota is on a
three guarters basis and all three quarters are reguired if the student
desires to enter the genior college. Both Qregon and Wyoming operate on
the quarter system and present a general social science introduction
three hours each wesk for three quarters.

A1l three social sclence offerings at the University of Jowa
are two semester, four hour courses. Other state universities on the
gemaster plan, having soeial science cowrses, include the State Univer-—
gities of Florida, Illinois, and Kansas. Of these, only the University
of Florida requires all students to enroll for the course.

Each of the other nine state universities gives its introdue-
tion to soclal science course on a two semester basis with three hours
cach week devoted to the courss. Of these, the University of Loulsiana
State and Agricultural and Mechanical College, the University of New
HBampshire, and the University of New Mexico, require the students to take
the full year, six semester hours. Three hours a week for two semesters
are likewise allocated to the general social scilence course at the State
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Universities of Arigona, Maine, Missouri, Hebraska, West Virginia, and
Butgers. All present the introducbory social science course on an
optional basis, with only Rubgers admitting that "some pressure is placed
on students to enroll.w07

Another question concerning which there is a diversity of
opinion is: what is the minimum amount of time that can be devoted to
an introductory social science cowrse and still make it of sufficient
value to warrant having it in the curriculum? As e¢an be ssen from this
study,; there is no universal agreement among the state universities as to
how much time is nscessary in which to give an introductory social science
course. The Univeraiitles of Miasissippi and South Carolina sgee fit to
give approximately fifty hours of class-room instruction to their intro-
ductory courses, while the State Universities of Montana and North Carolina
devote é.lmsb one hnndred and eighty hours of class time to their social
science introductions. The average amount of clags hours offered in the
ﬁﬁan‘by-‘!mn courges is slightly in excess of one hundred and ten. This
may not be sufficient time to give the student a sound course in social
socience. Some people feel that a "taste" of the social sclences is better
than none at all, but it seems doubtful if a one semester introduction to
sociel seience is adequate. Ib is difficull to understand how ths gtated
cb3$ctivea of social sclence can be achieved in a three hour course of
one gsemester. Some scholars are doubtful if the entire scene can be
adequately covered in even a full year course, with the student devoting
as much as four o five hours in the classroom each weelk. The University

of Chicago, while not a state univerasity, has done excellent work in the
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social science field. Originally the Chicago plan concentrated the intro-
duction to social acience in a one-year course, but after several years
it was dstermined that two full years were necessary to present the mate—-
rizl adeqguately. As a resmlt, the University of Chicapgo developed a full
two yoar course called Social Science I, and Social Science II, “An Intro-
duetary (eneral Course in the Study of Contemporary Society.® The class
moots two times a week for lectures, given by a panel of three mem, and
ig divided into =mall discussion groups for one mesting each weaek. The
same organization is used in both Social Sciences I and 11.198 xons of
the stete wniverslities has used a two-ysar plan for the introduetion to
social sclence, but the Yontana, North Carolina, and Minnesota organiza-
tiona approach the two-year plan in number of classroom hours.

| The state universities with bul one exception have not copied
directly the gyllabi and plans developed for other courses. Each of the
univerasities, except Missouri, has desired to develop its own course in
the general social sciences. The University of Florida administrators
assert that their course has been developed by their own staff.l® fThe
University of Kensas did not psttern its swrvey course on the Chicago or
Columbia plan, but the authorities admit that "Social Science Survey™
course at Colgate furnished many ideas for the Kansas offering.l19 The
University of Missourits course, "Introduction to the Social 3ciences"
is the only one which uses & syllabus developed on another campus, as the
plans of the Columbia University course, "Contemporary Clvilization,™ are
followed.M1l The University of Nebraska, while not using the Chicago

plan as a unit, does follow the general outline and the general procedurs
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involved in the Chicago course. Rutgers University has developed its
own cmﬁ'sa with nc reference to other plans. Similarly, FProfessor Carl H.
Pegeg at the University of North Carolina, designed his own course, "History
of Yodern Civilisation," with no reference to other existing programs. At
the Uhiversity of Oregon, Professor Q. Breen and his staff have been org-
anizing their own course with their own text and syllabus. 1

There can be no doubt that the programs of the Universities of
Cnlcage, Oolgate, and Columbia have had influence on the courses developed
in the twenty state universities. Practically all of the state wniver-
gities now conducting classes in the general soclal science area made care-
ful study of these three proprams bLefore launching their owm. The Univer—
sity of Floridats plan of 1935~36 was alsc a model studied by several state
universitiss. The Undversity of Montana, before organizing its course in
the area, made a complete study of the work being done at the University
of Jowa, Northwestern University and Oberlin College.11® Tt will probably
be & number of years before all the universities and colleges will com-
plete their swrveys and make their final decisions as to what direction
they will tuwn in this general social gcience field. The changes and in-
novations made in the past twenbty years mey be dwarfed by the new methods

and new developments of the next twenty or thirty years.
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Chapter VI
TEXTS IN INTRODUCIORY SOCIAL SCIENCE COURSES

The texts used in the introductory social science courses of-

fered by the state miversities are listed below with the title of the

coures .

University of Iowa : Intro&uctmn t0 Social Science
LAgm_xefﬁg al Science - M. B. Smith
The ____a:_m_ﬁaaisof&mncanzeommic fe -
H. H. BeCarty

University of Jowa : Political Society
1. American Covernment in Action - M. E. & G. O. Dimock
2. Ihe Veb of Covernment - R. M. Helver

University of Hansas : Social Science Survey
1. Hen, Groups and the Community - T. H. Robinson and
Others

Iouigiana State University : A Survey of the Social
Sciences
1. & Survey of Social Science - M. B. Smith
2. Economics and Qovernment - J. C. Caldwell &
B. L. Norton

niversity of laine : Modern Socleby
1. Introduction to Scocial Science - Atterberry, Auble

University of ¥mesota : Intreduction to Social Science
1. American Dilemms — B. Myrdal )
2. Taxes Without Tears - D. B. iMarsh
5. Culbure of Gities — H. H. Hunford

Thuiversity of Hississippi : Introduction to Social
Science

1. ¥en, Oroups and the Commmity - T. H. Robinson and
Cthers



Univerzity of Nebraska ; Contemporary Ameriecan

Ingtitutions

1. Fundamentals of Soclal Sciencs - F. E. Herrill and
Others

ivergity of New Hampshire : Introduction to

OContemporary Civillization

1. Civilization : Past and Pregent — T. W. Wallbank
and A. H. Tayler

University of New Mexlico : Indroduction to Social
Science

1. Inbroduction bo Social Seience - Atterberry, Auble,
and Hant

Thiversity of Horth Carolina : History of Mydern

Civilization

1. Amprican Society and the Changing World - C. I
Poegg and Others

Rutgers University : The Fundamentals of Civilisation

1. Human Hature and the Fundamentals of Civilisation -
H. ¥. Heald

2. ¥Western Civilizations : Their History and Culture -
R. E. MeNall Burns -

Oniversity of Socuth Carolina : Introduction to Social

Ecience

1. Introduction to Social Sclences - Atterberry, Auble,
and Hmnt

Unlversity of Yest Virginla : Social Science T and II
1. Introduckion to Sogial Science ~ R. E. Riegel and
Others

tniversity of Wyoming : Social Science Sequence
1. Introduction to Soclology — J. L. & J. P, (G1lin
2. Toward 4 Democratic New Order - D. Hryn~Jones

Mvm'mty of Arizona : Introduction to Social Selence
Selected Readings

Ueivergity of Florida : Awerican Insbitutions
Selected Readings

Thiversity of lowa t Man and Society
Selected Readings



70
University of Illinois
Selected Readings

University of Missouri : Introduction to Social Science
Selected Headings

Community and Society

s

1]

University of Montana : Introduction to Social Sclence -
Selected Readings
The following are brief statements concerning each of the books
_used in their entirety in the introductory social science courses surveysd.
| The Survey of Joclal Sciemce is edited by Quirinus Hreen of the
Univeraity of Oregon. Following a brief introduction by the editor,
eleven @aaialis*hs have presented their field of the social sclences. In-
cluded in the Gregon text are separate chapbers on geography, biology,
psychology, anthropology, politieal acisnce, economics, sociology, phil-
osophy, history, religion, and fine arts. Dr. Breen makes a rather inter-
esting division of the diseiplines, calling geography, "iumen Biology;"
paychology and anthropology, the ®Background Studies;® while political
science, sconomics, and sociology are termed, "Descriptive Studies.® The
other four disciplines, philosophy, history, religlon and fine arts are
listed by Breen as, "Interpretative Studies.®™ 14 Only about one tenth
of the three hundred pages deals with the political science area.

American Society and the Gienging forld, edited by C. H. Pegg
of the University of Horth Carclina, employs a similar type of organiza—
tion with nine specialists contributing to the text. The book gives
approximately one-fifth of its five hundred and eighty pages to the study
of government, its functions and operations. The emphasis is placed upon
the historic approsch. The disciplines of sociology, economics, and
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geography are not omitted, bub are relegated to the backpground. In the
text each writer has prepared a chapier in his own area of concentration.
The specialization is, if anything, greater than in the Oregon book.118

The Introduction to Social Seience ~ A Survey of Social Problems
has Ueorge C. Atberberry of Wilbur Wright Junior Gollege, John L. Auble
of Hersl College and Elgin F. Hunt of Woudrow Wilson Junior College as
its principal authors, but twelve other writers each contributed at least
ane ¢hapter. Again the organisation is the Lype known as the tandem
method. Four mpjor divisions are presented. I. Basic Factors in Soclal
Problems, II. Social Belations and Social Problems, ITI. The Competitive
System and Social Problems, and IV. Covernment and Social Problems. The
longest and most gpecialized of the divisions is the one concerned with
government and social problems. As a resullt, over one-third of the two
volume work is devoted to the sbtudy of political science and its contribu-
tionge to the solulions of the social problems. The text analyzes the
opepation and structure of govermment to a greater degres than other texts
which attempt to cover the entire social gclence area. The integration
of & book authored by one man is wmissing, but the theory is that this is
offset by the suthenticity rendered by fifteen specialists, each writing
in his own field. 18

An Introduction to the Soeial Sciences is a two volume work
edited by Robert E. Biegel. Seven professors of Dartmouth College col~
laborated with the editor in the preparation of the text. Again the
technique employed was that of dividing the social sciences into the
usual disciplines and assigning each of the specialists to write in his
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o area. Professor Rlegel, himself an economist, éresents in detail
the economic problems that face the modern world. Howaver, two polit—
ical scientists on his steff, Eimer E. Snead and W. L. Eager, present a
survoy of the politieal sclence diseipline in the hundred and forty-two
pages that wers alloted. The approach used throughout the volume is a
study of institutions in the light of separate disciplines - a modifica-
tion of the trus problem s;zprcach.u7

Pundamentals of Social Science is edited by Francis E. Merrill.
The author claims that this one volume edition is a child of the two vol-
ums treatise edited by R. E, Riegel, but a child that has grown in some
regpects, been curtailed in others, and been compleiely revised. The
lesign of the book is plainly to satisfy the need for a text that can be

used in a one semester sveial science course. The text is divided very
much on the same pattern as the book edited by Professor Riegel, with
identical subject matter boundaries being employed. The fields of polit-—
leal seience and economics dominate this standard social science text.l8
Survey of Social Science is written by Marion B. Smith with the
editorial collsboration of Carroll Deugherty. The ingbibtutional approach
is used extensively. PFart thres of Smithts book is devoted to what, he
terms social institutions which are divided into eight types: (1) Domestic,
{2) Biueational, (3) Recreational, (4) Religious, (&) Health, (6) Aesthe-
tic, {7) Economic, and {8) Political. The book does show a unity that
can come only from the authorship of one man. However, Smith's book is
open to serious criticism as to the validity and adequacy of the treat-
ment given various inatitutions. One of the faults that some eritics find
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is that Smith never attempts to point out solutions for the social prob~
lems. 1%  Ahout one-fourth of Professor Smith's text deals with a dis-
cussion of the political institutions, which constitutes one of the
longer sections.

Men, Oroups apd the Commnity, 4 Survey in the Soclal Sciences
is edited by Thomas H. Robinson with ten other members of the School of
Social Sciences, Colpate University, contributing to the wolume. The
book, dedicated to Freeman H. Allen, who said, "Iife is a unit,® follows
this theme throvghout its nine~hundred fifty pages. While the text does
show o a small degree a lack of coherence, it is one of the better inte~
grated of the social science texts, due larpgely to the editing. One of
the factors that probably contributed to the unity and balance of the
text is the method used in assigning the writing dutiss. While many books
of this type nee the principle that each man should write his own chapter
or section of the text, the plan in Men, Groups and the Commamity was to

have several men work together on every chapter, tlms presenting a fuller
view than if only one man wrote cach chapter. There is still an element
of the tandem method present as the various disciplines are isolated. One-~
third of the nine hundred and thirty-nine pages are devoled to explaining
the functions of government. The fifth section presents a number of the
political and social problems that face the modern day world.120

Huwan Nature and the Fundamentsls of Civilization is authored
by ¥ark M. Heald of Rutgers University's History Department. In the
introduction of the two volume lithopgraphed edition the problem of the
synthesis of knowledge is discussed, followed by Part I, which deals
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with the "Fhysical and Psychological Bases of Human Nature.® Includaed
in this section is material on basic time seguences, geological eras,
biological evolution, laws of physiological inheritance and a few of the
peychologieal aspe

s of human nature. The second part deals with the
social aspects of civiliazation, and such elements of society as the family,
glan, tribe; and state are discussed. While the first volume presents a
more or less enalytical summary of the aspects of the fundamental elements
and conditions of civilization, the second wolume brings in historic ex-
anples, gi#.ing the course its historie approach. Introduced are such
elements as critical svaluations of some of the weaknesses and failures
of the theoretical ideals. Neonomie, governmental, ethical, religlous,
and philosophical aspects of contemporary civilization are included in
volume pamber two. The significant characteristies of modern culture are
alse oubtlined in Professor Heald's work. Volums one gives the structwral
design, while volume two may have greater values as & study of social
gcisnce .18

Hestern Civilizations : Their History and Their Cultures, is

authored by Edward N. Burns of the Rutgers University staff. The book,
which makes no pretense of being & social science text, presents a sur-
vey of man's struggles, achievements, and failures from the earliest days
of civilimation to the present time. It makes extensive use of the
 historical method.l?2

Giviligation — Pagt and Present is a two volune basic history
text by T. Walter %Wallbank and Alastair M. Taylor. The two volumss empha-
size twentieth century history with the essentizls of all eivilisations



being discassed under six main headings: (1) economic, (2) social life,
(3) political organization, (4) religion, (5) education, and (6) aesthetic
activities.1%3

The Web of Government, is aunthored by Robert M. McIver. Profes-
sor Mclver, a political scientist and soclologist explains some sociclogi-
cal problems bub centers his book on political questions.

Ameriecan CGovernment in Aetion is written by M. F. and G. 0.
Dimock. ¥t mskes no pretenss of presenting the entire social science
plcture but is concermed only with the functions of American covermmend.

An Introduction to Sociology is a pure sociology text by Jolmn IL.
Gillin and John P. Gillin. The funciion that this boock iz said to serve
in the Wyoming introduetion to social science course is that of aiding
the student in understanding the mltifarious complex of experience which
may be ealled social relations. There can be little doubt that the stu-
dent needs to know the structure of society, the ways in which men organ~
ize themselves into groups for the achievement of ends, the changes in
institutions and the functions of human inter-relationships. However, it
is in order to inquire as to what balance can be given to a social sci-
ence course in which at least half of the readings in the course deal with
the sociclogy discipline to the exclusion of all others.l®4

Toward A Democratic New Order, by David Bryn-Jones, concentrates
on the presentation of political problems. Bryn~Jones' book portrays
democratic govermment as it meets the political problems of the day.

-Beonomics and Government by J. C. Caldwell and B. L. Horton
is a unique text. The book presents the basic political and economic
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problems facing modern America, with consideration being given to the
role of govermment in business.

The Oeographic Basis of American Economic Life 1s writien by
Harold H. MeCGarty of the State University of Jowats Geography Department.
This economic geography text deals xéith the economic institutions and
their relations to geography. The concepte it expounds are derived
largely from the field of economies, while its method is largely from the
field of geography.

Taxes Without Teers by Donald B. Marsh is concerned with three
main issues, (1) Unemployment, (2) Monopoly, and (8) Imequality. It is
an attempt through disenssion, to keep misleading or irrslevant conven=-
tions and rules of thumb from interfering at once with clear thinking and
effective action.

Qulture of Gitles is by lewis Mumford and devotes its attention
% the political aspects of a eity as well as the cultural facts. It
presents an analysis of muny of the problems facing cities and the resi-
dents of the metropolitan areas.

American Dilemma by Fryon Hyrdal gtates the problems of the
American negro with clarity. Approximately one fifth of the work is con-
centrated upon the political implications of what the author believes to
be the biggest question yot to be solved in America.

A brief survey of the text books used by the twenty state uni-
versities in the tweniy~two introductory social science courses reveals
no more uniformity than has any other aspect of these courses. There is
1little agreement even as to the number of books needed to properly conduct
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this type of course. While a single text is used in ten of the courses,
aix others are organized with assignments in reading lists. Of the ten
univerasities using one book asz the basic reading material for the intro-
duetory social science course, three schools, ¥Waine, Hew ¥exico, and
South Carolina, agree upon the same book. The Univeraity of Kansas and
the University of Misamissippi alsc use the same text, tub a different one
than that used &b Mine, Wew Mexico and South Carolina. A1l obther five
courses that are taught with a single text use a different introductory
social science book.

Several of ithe state universities favor the plan wherein the
faculty mexbers of the social science staff write their om text. It
mast be admitted that the first atiempt may not be any better than the
standard text, but with practice their efforts should improve. One of the
advantages claimed for this plan ig that it 1s a2 step toward integration
of the course, as it forces the faculty members to focus attention upon
the task of intepration as they write their text. The Joint writing of
the text by several menmbers of the staff is said to bring the realization
to the entire staff that it is their responsibility to give the courase
integration and purpose. The greatest criticism of having a mumber of
writers co-operate in the production of the text is the danger of produc-
ing & disjointed mamuseript. Thls ghorteoming of a Joint enterprise is
offget, in Professor Freent's opinlon, by the greater authenticity as to
information and e;rganimtien that can be obtained by the co~operation of
several scholars. The University of Oregon educator does not believe
that any one man can write a sound chapter on each of the ten or more
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subjects that are covered in the usual soecial science text.1%
In addition to the University of Jowa, which uses Professor
H. H. ¥elarty's, The Ceographic Basig of American Ecenomic Iife for one

semester of ®"Introduction to Social 3cience,? and lovisiana, which usss
¥. B. Smith's, 4 Swrvey of Social 3cience, there are tlree other univer-
sities using books writien by menbers of their faculiy espesaially for
their general soclal science course. (regon is one of this group with
its text entitled, Survey of Social Science, with a sub-title, 4n Intro-
duction to A Social Society. A similar production at the University of
Worth Carolina called American Society and the Chanping Forld is used in
its inbroductory social sclience cowrse. The third school whers members
of the staff have written the text used in the general social sclence course
ig Rutgers University. The lithographical two volume work by Mark M. Heald
is called Human Mature and the Fundamentals of Civilization, while Asso~-
ciate Professor Edward McNall Purns entitles his book, Western Civiliga-
$ions - Their History and Their Culture.

The University of Missouri's course, %Introduction to Soclal
Science, ¥ is the only one of the twenty-two schools that uses the manual
of course books of Columbial's course in "Contemporary Civilization."™ The
other five social science courses which are usging selected readings have
prepared their own book ligts. These resding lists reflect the courses
rather vividly. BRepresentative of the books included on the Thiversity
of Floridat's list are the follawing: Charles A. Beardts, Economlc Bagls
of Politicss A. A. Berle and G. E. Mesna?! Modern Corporation and Private
Property; The End of Economic Man by F. A. Drucker; James Burnbam's,
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The Meragerial Revolution; The Hoed to Serfdom by Frederik Hayek; and
Walter Lippmann's Good Society.

Similarly the University of Illinoist! book list mirrors the
emphasis placed upon sociological problems in its, "Community and Soclety.®
" Included in the reading assignments are parts of J. F. Cuberts text,
Sociolopy; H. Zarbaugh's Gold Coast and Slum; Jones West's Flainvilles
Deep South by ¥. R. and B. E. Gardner and A. Davis; Ralph Lintonts The
Study of Man and Sclence of ¥an in a Grisis; Katherine Vay and Dexter
Hasterts Qne World Or Hones The Commnigt Manifesto; A. A. Drill's Basic
¥ritings of Sipmnd Frewd; and W. F. Ogburn's Socisl Change. Tn addition
to these books the sbudents are given supplementary lists of related read~

ings which they are urged to peruse.

Arizonats *Introduction to 3Social Science” has a reading list
of fifteen books. Of the books used in the Arizona cowrse almost all are
gtandard Mt boaks in sociology, economics, govermment and history. Rep-
resentative of the texts utilized are the following: G. H. Hedges' Intro-
duction to World Giviliszation; Thomas H. Robinson's Men, Groups and Com~
mnities; E. P. Schmidt's Man and Sogiety: Adam Smith's Wealth of Nations;
P. W. Paustain and Opeenheimerts Problems of Mpdern Society; C. G. Haines
and B. H. Haines' Principles and Problems of Coverrment; and Andrews and
Hardsent's Tomorrow in the Making.

The Montana list is similar in character to that of the Univer-

sity of Arizone, including standard texts in the social sclence disciplines.
The course, Min and Soclety,® given at the University of JTowa,

uses a different group of books than thosge already examined. Ixtensive



use is made of the articles in the Eneyelopedia of Social Sciences.
Articles entitled "What Are the Social Sciences?®, "Communiecation",
Wymboliam®, “Propaganda%, %“Geography" and others are photographed and
placed in the lihrary for the students' study. The bwoks used include
few of the standard texts ordinarily associated with the general social
science courses. H. I. Hayakawa's, lanpuage in Action; Robert Thouless!
How To Think Straight; Ruth Benedict's The Pattern of Culture; Ralph
Iinton's The CGaltural Backpround of Personality; M. R. and B. B. Gardner
and A. Davis! Deep South; Albeﬂ Hlxmenthalts Small Town Stuff; Warner
Iontts Yankee City Series; Walter Webb!s The Great Flaing; and Robert
Lynd's Middletown in Transition. 41lso included in the reading list for

students in "Man and Joclety® are sections of Harry T. Barnes and 0. M.
Reudits The American Way of Iife; D. W. Brogan's Government of the People;
Carl B. Swisherts The Growth of Constitutional Power; Bugene Staley's
¥orld in Transitions and Walter A. Dixon's Zconomic Ingtitutions
and Cultural Change.

It is not mesnt to imply that only the six courses that have
reading lists use material other than in the book listed as the basic
$axt.

The University of Florida's reaction to using a text book is
typical of the schools using the reading list method rather than a gingle
text. While the standard social seience texta are made available, the
asgignments are nsually centered in the type of book already listed as
representative of their selected readings. One disadvantage said to accrue

in using a variety of texts and reference books is the difficulty involved
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in obtaining unity and integration. This method is known to minimize

the text as an integrating factor and some professors feel lost without

a text upon which %o base theii- course. Miscellaneous assignments, un-
less very carefully made and followed through in discussion and lecture,
ean offer a variety of disjointed *readings® that may or may not contribute
to the osbjectives of the cowrse.

In writing a text for a general social science course, the
author mast at the outset make a major decigion concerning the way he
approaches the subject. There seem to be two fundamental approachss.

The first, and probably the easier of the two, is sometimes called "ths
tardem method”. This is the approach which divides the social seience
diseiplines into thelr separate fields and devotes a chapter or series of
chapters to each suibject matter area. The result ia that one section of
the hook is devoted rather exclusively to sociology, another section to
political acience and its problems, and so on throughout the social sci-
ence disciplines. If the writer does not choose to use this type of organ—
igation for his social seience text, then he usually turns to an integrated
approach wherein the problems confronbing man are conaidered without re-
gard to label. This type of text is probably more difficult to write. It
is usmally considered easier to integrate each disecipline in itself rather
than to attempt %o integrate the entire soclal science area.

In the courses which use gither a single text or two books as
the foundation for the soclal science course, political science seems to
be the leading center of concentration. The one course that goes farther
than any other in this concentration is the University of Iowat's "Political
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Soclety.® The two books x.jxsed in connection with this course devote over
three-fourths of their peges to political problems and the functions of
governuent. Three other courses devote approximately one-third of their
total readings to the elements of political science. The introductory
gocial scisnce courses ab louwisiana Univergity, W s and Missigsippi
assign at least a third of the reading material in this area.

Three universities devote approximately cne-fourth of their
reading assignments to politics and political selence material. The Unie
versities of Meine, Scuth Carolina, and New lexico use the specialised
diseipline, political science, as the foundation for about twenty-five
percent of their general social science courses.

The University of Harth (arolina uses history as the principal
integrating discipline but also usea political science material for at
least one~fifth of its reading assignments. Determination of the exact
" exbent to which political science enters into some of the general social
science cowrses 1s not possible. In the University of Iowats course,
"n and Society,® the elements of political science, economics, geography,
socioclogy, paychology and all the other social science disciplines are
treated as they play their roles in the total plcture. They are not iso-
lated and treated as gpecial areas but are shown as constantly inter-
acting forces, which do not perform in isolated hemispheres of their own.
In a few of the general social sclence courges the political arem is loft
almost untouched. New Hampshirets course gives only a minimum of time
to politieal issues, problems end trends, as the emphasis is upon history.
The same is true in the Rubgers University course. The University of
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Iinols directs about the same proportion of its course concentrating
on sociological problems as Towat's "Political Society® devotes to gov—
ernmental issves. Accarding to the diversified reading lists of the
courses given at Florida, Missourl, Arigona, and lbntand, it would ap-
pear that a fairly equal balance of most of the social sclences iz in-
cluded. Of course the emphasis may easgily be changed by the lecturers
or discussion leaders.

From the survey ma;v.&e of the social science test books in use
at the state universities, & few conclusions are svident. The ideal text
book for isaching a general social scisnce course does not appear to have
been published - if it is in print, at least the men in chaxge of the
ingtruction in this area are not aware of it. All of the texts seam to
have some gsneral shortcomings. Nost of them lack a balanced psrspec~
tive. The picture that is presented of social science is distorted.
Frequently, the picture is not complete — only the socioclogical side,
or in other cases, only the political aspect of mant's 1ife is presented.
Tn some of the texts the emphasgls appesrs o be centered in too gpecialized
an area. Thlis probably is due to the specialist writing in his own local-
iged field with an editor who fears to hurt any of the specialists'! feel-
ings by omitting any of the material.

¥one of the texts exhaust ihe numerous approaches that are
available to the soclal scilentisi. Usually only the problem approach or
the institotional approsech is utilized, or as in several instances, the
historical method is used to the excluaion of all the others. The scien—
tific method seems to be almost eompletely overlooked in the writing of
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the social sclence texts and where it is used, it is not followed through
to the third and fourth steps which are considered the most important.
Where the institutional approach is used, many of the importent institn-
tions, and Irequently the Toundstions of these ingbitutions are overlocked
and never analywed.

There appears to Te a definibe trend in the direction of dsvel-
oping their own syllabus or are already using their own product. One of
the oldest of these syllabl is that of the Ihiversity of Florida for its
course, %A Social Secience Comprehension.” The Rubgers University faculty
has been revising and adding to their gyllabus for over Swenbty yeé.rs.
¥ansas alzo has a syllabus that has been used for several years. Oregon's
syllabus likewise has gone throngh most of the axperiménta}. stages. Anong
the schools that are still deweloping and modifying thelr syllabi are the
iniversities of Virginia and Wyoming. Iontans also is developing & so~
_cial scisnce gyllabus. A syllabus for the general sccial sclencs course,
"an and Society,® at the University of Jows is under preparation. %The
Introduction to Social Science® course at Jowa has been using the same
gyllabus for three yemrs. Other schools bthat employ this veaching tech-
nique in their general social science courses are the Univerelty of
Arizona, the University of Missourl, and the University of North Carclina,
which offers another one of the older courses in the field, "Hstory of
Hodern Civilization.®

Ten of the general social science courses are btaught without a
gyllabus. The Universities of Mlinois, louisiana State University and
Agrievltural and Hechanieal College, Maine, Minnesota, ¥ississippl,
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Nebraska, New Hampshire, New Mexico, and South Carolina do not presernt
their courses through this medivm.
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TABLE B

Fumber of Texts Used in Introductory Social Science Courges

Courses Using Gourges Using Courses Using Courses Using
g Single Text Reading Iists Two Text Books Threes Text Books
l. Eansas 1. Arizona 1. Jows 1. Emmesota
{Political
2. Haine 2. Florida Society)
3. ¥iasissippl 5. Iowa 2. Iowa
{¥an and { Introduction
Society) %0 Soc.Sei.)
4. Ilinois 3. louisiana
5. Missonxri 4. Butgers
7. North Carolina 6, Montana 5. Wyoming

10. West Virginia



TABLE I

list of Texts Used in Introductory Social Science Courses

1. Introduction to Secial 3Science - Atterberry, Auble and Bmb
a. Hine
b. New Mexico
¢. South Carolina

2. ¥en, Groups and the Commumity - T. H. Robinson and Others
&. Kansas
b, Mississippl

5. & Survey of Social Seience -~ ¥. B. Smith
&. Iowa (Introduction to Social Science)
b. Inuisiana

4. The Ceographic DBasis of American Ncomomic life — I. H. MeCarty
a. Iowa (Introduction to Social Science)

5. Ecopomles and Covermment - Caldwell and lNorton
&. loulslana
6. Amerdican ~ B. Myrdal
laxes Without Tears — D. B. Marsh
Gultwrg of Gities - H. H. Mumford
a. JEmesaota

7. American Covernment in Action - M. E. and G. O. Dimock
The ¥eb of Covernment — R. M. McIver
a. Towa (Political 3ocisty)

8. Huwan Nature and the Fundamentals of Civilization -~ H. M. Heald

Wegtern Civilizations : Their Higtory & Culture - E. #cNall Burns
a. Rutgers

9. Introduction to Sociology ~ J. L. Gillin and J. P. Gillin
Toward A Democratic New Order - D. Bryn-Jones

2. Viyoming
10. Introduction to Social Sciencs - R. T. Riegel and Others

&. Heght Virginia

1l. Fundamentals of Sogcial Science - F. E. Merrill
8. Hebraska



TABLE I
( Continued)

i2. Civilization : Past and Present - T. ¥. Wallbank and A. ¥. Taylor
a. New Hampshire

15. American Socieby and the Changing ¥orld - C. H. Pegg
a. Rorth Cerolins

14. Survey Of Soclal Science - Q. Breen
a. Uregon
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